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ABSTRACT 
 
Ningrum, Tri Cahya. 2020. 1616500053   :“ Teachers’ Strategies Applied in  
Teaching Vocabulary for Vocational High School”.Research project Strata 
1 program, Faculty of Teacher Training and Education, Pancasakti 
University Tegal. The first Advisor is Yulia Nur Ekawati, M.Pd and The 
Second Advisor is Sanday Jamaludin, M.Pd.   
 
Key word: vocabulary, strategies, teaching English 
 
The objectives of this Research Project are : (1) to describe the strategies 
applied in teaching vocabulary and (2) to know the students’ response toward 
the implementation of teacher strategies in teaching vocabulary. It is then 
being the concern in investigating study of teaching vocabulary.  
The researcher used a case  study as a method. The participants of the 
research are 45 students of 10th grade SMK Satya Praja Pemalang in academic 
year of 2019-2020.  
The data were collected using questions and interview. Thus, validity and 
reliability were of questionnaire checked by Correlation Product Moment in 
SPSS. There were only 14 valid questions of questionnaire since sig. (2-
tailed)] <significant level (α) 0.05. It was reliable because has 
cronbachalpha> 0.60. There are 20 questions in interview and the respondents 
of interview are 2English teachers. 
The result of this research was there were some techniques that the 
teachers uses in teaching vocabulary at SMK Satya Praja 03 Pemalang. The 
strategies are : (1) teaching through the students characteristics, (2) 
memorizing vocabulary, (3) teaching vocabulary by using a song, (4) 
teaching vocabulary by using games, and (5) evaluating the students 
vocabulary mastery. Even the students give the negative response about the  
strategies applied by teachers. But, the students give the positive response if 
the teacher will use this strategy in teaching and learning process.  
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ABSTRAK  
 
Ningrum, Tri Cahya. 2020. 1616500053   :“ Teachers’ Strategies Applied in  
Teaching Vocabulary for Vocational High School”.Research project Strata 
1 program, Faculty of Teacher Training and Education, Pancasakti 
University Tegal. The first Advisor is Yulia Nur Ekawati, M.Pd and The 
Second Advisor is Sanday Jamaludin, M.Pd.   
 
Kata Kunci: kosakata , Strategi , pengajaran bahasa Inggris 
Tujuan dalam penelitian ini yaitu untuk mendeskripsikan tentang strategi 
yang diterapkan oleh guru dalam pengajaran kosakata dan untuk mengetahui 
respon siswa terhadap penerapan strategi yang diterapkan oleh guru dalam 
pembelajaran kosakata. Maka ini hanya akan fokus pada penelitian tentang 
pembelajaran kosakata.  
Peneliti menggunakan metode studi kasus. Responden dalam penelitian 
ini ada 45 siswa dari kelas X TKRO Smk Satya Praja 03 Pemalang pada 
tahun ajaran 2019-2020.  
Data dikumpulkan menggunakan kuisioner dan wawancara, dengan 
validitas dan reliabilitas kuesioner yang diuji oleh Correlation Product 
Moment di SPSS. Hanya 14 pertanyaan yang valid karena sig. (2-tailed)] < 
level signifikan (α) 0,05. Ini dinyatakan reliabel karena memiliki 
cronbachalpha > 0,60. Ada 20 pertanyaan untuk wawancara dan ada 2 
responden yang terlibat dalam wawancara tersebut.  
Hasil penelitian ini menunjukan bahwa  terdapat beberapa strategi yang 
digunakan oleh guru dalam pengajaran kosakata di SMK Satya Praja 03 
Pemalang. Strategi tersebut diantaranya adalah : (1) mengajar yang berbasis 
karakteristik peserta didik, (2) menghafal kosakata, (3) mengajar kosakata 
menggunakan lagu, (4) pengajaran kosakata menggunakan games dan (5) 
mengevaluasi pemahaman kosakata peserta didik. Meskipun banyak peserta 
didik  yang memberiikan respon negatif terkait penggunaan strategi dalam 
pengajaran kosakata. Dan peserta didik juga akan memberi tanggapan positif 
terkait penggunaan beberapa strategi dalam pengajaran kosakata bahasa 
Inggris. 
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CHAPTER I 
INTRODUCTION 
In this chapter, the writer wants to discuss the background of the problems, 
a statement of the problems, conceptual definitions, objectives of the research, 
significances of the research which includes theoretical significances and practical 
significances. 
A. Background of the Problem 
 English as an International language that often used throghout the world. 
There are a lot of foreign companies entering Indonesia and those companies need 
workers who can speak English well. As result of the explanation above, in 
education English has an important role that suitable in our life. Therefore, most 
of people learn the English language.  
 English and Bahasa Indonesia has a significant difference between based on 
the structure of language, pronunciation and vocabulary. English have four skill, 
such as : writing, reading, listening and speaking. Furthermore, English also has 
several  linguistic components such as vocabulary, pronounciation and also 
grammar.  
 As reported by Hiebert & Kamil (2005:p1), they suggested that learning of 
the meaning from the words it can be called as vocabulary. It means that 
vocabulary is the words that come into two forms, there are: print and oral. There 
are have to learn the words also comes into two forms. 
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Receptive and productive vocabulary, that which we can understand or 
recognize it called as receptive and the vocabulary we use when we write or 
speak it called as productive. 
In line with Harmer(2002:p230), he explains about the one of the 
problems in vocabulary teaching is the selection of appropriate vocabulary to 
be taught to a certain level and certain students as well. Therefore the main 
problem in vocabulary teaching is how to identify the vocabulary to be taught 
at each level of learning according to the needs and the level of the students' 
abilities. The general principle in choosing a vocabulary is to consider the 
factor frequency (the frequency with which the vocabulary is used).  
The teacher have a crucial in the role of learning process. Because 
teachers able to get a good effect on students in the learning process. 
Teachers must also have a strategy to make students comfortable and  happy 
during their learning activities. Therefore vocational school is a level of 
school that has a carried out in English.   
Teaching English for vocabulary is the a way to increase the students’ 
ability in order to be able to arrange a grammatical sentence also the one of  
item which have a difficulity by the teacher because a lot of things should be 
equal and it has to take good handling in order to students able to understand 
what is the vocabulary itself. 
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The learners have to encounter unavoidably different texts especially texts 
in specifics context on ESP class. Learners have to construct meaning based 
on their own previous knowledge they have studied when learning a text. 
Background knowledge also interacts with the meaning of the text. 
Vocational school is a special school that teaches spesific skill required to 
perform a particular job. In Indonesia, vocational education is recognized in 
secondary program of education that is SMK (Sekolah Menengah Kejuruan). 
This kind of school has become priority of the government because demand 
on spesialized labors that have higher level of skills triggers Indonesia 
government to increasingly encourage and invest in the future of vocational 
education through public vocational schools that perform international 
standard. Therefore English as International language which has been the first 
requirement to compete on the work place becomes priority and should be 
mastered by the students.  
The researcher chooses SMK Satya  Praja 03 Pemalang because the 
researcher want to know more  about the teaching vocabulary in Engineering 
class at SMK Satya Praja 03 Pemalang. And the researcher chooses 
Engineering students because the researcher wants to know about the 
strategies that the teachers used in teaching vocabulary, as you know that 
engineering students have a lack motivation on the English learning process 
and they have a diffiuculity on learning vocabulary.  
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Based on the explanation above, the writer conducted to find out the 
teachers’strategies in affecting students vocabulary achievement for SMK 
Satya Praja 03 Pemalang. And to know the students responses toward the 
implementation of teacher strategies in teaching vocabulary at SMK Satya 
Praja 03 Pemalang. 
 
B. Statement of the Problem  
From the background of the problems, the writer formulates the problem 
as follows :  
1. What strategies are applied by the English teachers in teaching 
vocabulary at the tenth grade students of SMK Satya Praja 03 Pemalang?  
2. How does students’ responses toward the implementation of teacher 
strategies in teaching vocabulary? 
 
C. Conceptual Definition  
A teaching strategy means as an organizer for the delivery of instruction 
by guiding decision making about the teacher’s role, the student’s role, the 
selection of methods and techniques, and instructional materials. 
Students’ English achievement here means as the ability of the students to 
gain their academic achievement in the form of acquiring English subject 
skills (listening, speaking, reading and writing) and also related materials 
within a reasonable period of time. 
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In line withCreswell(2005 : p201), descriptive method is the effort to 
observe, notify, analyze and interpret the condition happening. Descriptive 
method which is a method of research that attempt to describe and interpret 
the objects in accordance with reality. 
 
D. Objectives of the Research  
Regarding the formulation of the problem above, the objectives of this 
research are : 
1. To describe the strategies are applied by the English teacher in teaching 
vocabulary at the tenth grade students of SMK Satya Praja 03 Pemalang.  
2. To know the students responses toward the implementation of teacher 
strategies in teaching vocabulary.  
 
E. Significances of the Research  
This research is expected to provide many benefits, both theoretically and 
practically, as follows :  
1. Theoretical 
From the result of this study, it is expected to find out strategies that 
teacher used in teaching vocabulary at the tenth grade students of SMK 
Satya Praja 03 Pemalang.  
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2. Practical  
The writer hopes this research will give the results that can be useful for 
teacher and students. They can use this strategy in teaching learning 
process to make students more interested and confident in studying 
English.  
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
In this chapter, it consists of review of the previous studies and review of 
related theories. 
A. Review of the Previous Studies 
There are two previous studies conducted to observe the teaching and 
learning vocabulary. the writer can make the comparison among teaching 
vocabulary that teacher used and the result of each method in different 
schools. 
The first study was from Purwatiningsih (2014), in her research entitled 
“A Study on the Strategies of Native Speaker Teacher in Teaching for 
English as Foreign Language Students at SMA N 1 Ngunut Tulungagung”, 
stated that the aim of her study is to investigate the strategies of native 
speaker teacher in teaching English for EFL Students. In her research, she 
used a descriptive of  research qualitative. In this research, she found that 
there were native speaker teacher applied the strategy inside of her English 
classroom. It consist of two kind of teaching strategies, such as teaching 
strategy with direct method and cooperative learning strategy.  
Next study was from Liyaningsih(2017), conducted a study entitled 
“Teachers’ Strategies in Teaching Vocabulary to Young Learners ( A 
Descriptive Study on Teaching Vocabulary at the third Grade Students of MI 
Kedungharjo in Academic Year 2015/2016)”. This research aimed to 
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know how to teach vocabulary that implemented by teacher such as the 
technique, material, media, also the problems and solutions were encounter in 
the implementation of teaching learning process. 
On the last study that was from Rahmawati (2019), conducted a study 
entitled “Teachers’ Strategies in Teaching English Vocabulary for Eleventh 
Grade Students”. This research conducted to know the teacher’s reason in 
applying the strategies in teaching English voabulary at the eleventh grade 
students of MAN 5 Barito Kuala.  
Those research above are telling around the strategies that was applied in 
teaching English by teacher. In line with the previous studies above, the 
writer found the differencess between them. The first study was telling about 
how the native speaker teacher used the strategies  in teaching English. 
Which this study concern in teaching English with strategies are used by 
teacher, second study was telling about teachers’ strategies in teaching 
English vocabulary. This research concern in vocabulary ability in teaching 
for young learners, and the last study was  telling about teacher’s strategies in 
teching English for elevent grade students of MAN 5, which this study 
concern of teaching vocabulary for Senior High School. And the last is my 
research, which focus on teachers’ strategies in teaching vocabulary for 
vocational high school students.  
It is not only the differences, but also the similarity with the previous 
studies which focus on teaching strategies that teacher used in teaching 
English.  In this research, the writer just concern on teaching strategies that 
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the teacher used in affecting students vocabulary achievement for vocational 
high school.  
 
B. Review of Related Theories  
1. Definition of Vocabulary  
 In line with Richard cited on Puspitasari(2019: p19), stated that 
vocabulary is the one of the most crucial components of language also one  a 
particular things could be observed by the linguists is vocabulary.Talking 
about language, it is inseparable from vocabulary, learning language means 
learning it’s component, including vocabulary. Ur(2012: p3) explained that 
vocabulary is the words of language, but this is an oversimplification. 
According to Diamond & Gutlohn(2006: p1), she said that the learning of 
words not only implies about the translation but also implies how the word 
fits into the world which can be called as vocabulary.   
 As stated in the previous explanation of vocabulary above by the experts, 
they concluded that vocabulary does not mean as single words but include 
also piece of lexical. These are groups of two or more words that convey a 
meaning in the same way a word does and  learnt and retained in the memory 
as a single lexical unit. The component of language in the form of words that 
have their own meaning is a definition of vocabulary. It is used when we 
write and speak also it is understood when we listen to speech and when we 
read. 
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2. The Important of Learning Vocabulary  
  When people learn something in vocabulary, some people have to know 
about the purpose of the things that theirs learn, in this case, all of the words 
contained in a language is the purpose of vocabulary, the word property 
owned by speaker or writer, words used in a field science, compiled a list of 
words like the dictionary is accompanied brief explanations through game or 
interactive media. 
 The teacher have to provide and support to help the students delas with 
useful input that ultimately the learners who have to learn and carry on 
learning. Learning vocabulary is a large and continuing task. Vocabulary is 
applied to communicate in written and spoken whereas the language is used 
to give information and ideas also deliver message. According to Shen(2003: 
p2) , said that the lexical problem can be disturbing with communication, 
such as communication break down when people do not use the right words.  
 Vocabulary mastery becomes one of the requirements for people to speak 
a language: it cannot be denied that without vocbulary, people cannot say 
anything. The importance of vocabulary knowledge has long been recognized 
in language development. That is, students need to learn vocabulary of 
language. Eventhough the students should be have for several components of 
language and not only the one of component like vocabulary, it is undeniable 
that vocabulary becomes one of the most crucial components in expanding 
language.  
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 Based on the description above the writer concluded that the most 
important means of the understanding on language of relationship by the 
context itself, both the Indonesian and English context as an understanding of 
vocabulary. The students are able to communicate both verbally or in writing. 
To complete those students need in arm ability adequate mastery of 
vocabulary to make students to communicate optimally.  
 
3. Kinds of Vocabulary  
 According to Umah (2013:P8), he explains that there are some 
categorizes of vocabulary, as follow: a) listening, b) speaking, c) reading 
and d) writing vocabulary.  
a. Listening vocabulary 
The words that we hear and understand is the definition of listening 
vocabulary. It can recognize when listening to speech. 
b. Speaking vocabulary  
Speaking vocabulary comprises of the words that you would generally 
use in your speech. Our speaking vocabulary is relatively limited: 
Most adults use a mere five thousand to ten  thousand words for all 
their conversations and instructions. The number above is much less 
than our listening vocabulary most likely due to ease of use.  
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c. Reading  vocabulary  
Definition of Reading vocabulary is all the words understand when we 
read text. We can read and understand many words that we do not use 
in our speaking vocabulary. 
d. Writing vocabulary  
Writing vocabulary refers to the words that you use while writing your 
ideas or thoughts. Your comfort with spelling words usually 
determines your writing vocabulary. 
Not the same with the explanation above, in line with Hiebert & 
Kamil(2005:p3), explains that kinds of vocabulary is consist of two, as 
follows : 
1. Hiebert & Kamil(2005:p3), he stated that receptive vocabulary is 
words that are understood the definition by students when reading text 
or listening to the text. According to Hatch & Brown (1995: p370), 
explained that receptive vocabulary is words that students know and 
recognize the meaning of the words that caused them to understand 
the text they have read but not used to speak and write. Learning the 
receptive vocabulary usually in the form in which the teacher will 
usually give the meaning of the word, using the word in a sentence, 
but just ask the students to spell and pronounce only.  
2. According to Hiebert & Kamil(2005: p3), productive vocabulary is 
words that are understood and can be pronounced by the students. In 
fact, students can use these words in speech and writing well. While 
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Hatch & Brown (1995: p370), stated that productive vocabulary is 
words which the students understand, pronounce correctly and use 
constructively in speaking and writing. Thus, productive vocabulary 
can be regarded as a process of active word because students can 
generate words to express their thoughts and feelings which 
understood by others. For example : write or sign in language can 
follow quite some instructions given which he or she is used for a 
child who cannot speak. However when the baby learns to write, sign, 
also speak then his or her vocabulary becomes active. Therefore, it 
can be said that productive vocabulary are  those words that are 
produced in reference to any suitable perspective and those words ar 
those vocabulary should match the envisioned conotation of the 
speaker. The words which we get to hear from someone else in the 
language is called as receptive vocabulary.  
 Based on definition above, the type of vocabulary have a 
differences, it consist of four English skills. Then, based on it  usage 
on the context that students heard and read the words or it is used 
when writing or speaking. Therefore, the writer can draw that kind of 
vocabulary appropriate with this discussion is the receptive 
vocabulary. It described the words used in form of sentences or texts 
need to be understood by students.  
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4. Activities of Learning Vocabulary  
 In line with Hiebert & Kamil(2005: p122), there are two activities for 
learning vocabulary in the Classroom,  such as :  
1. Identifying the words we know  
 This activity tend to be morale-boosting, it means that morale-
boosting action or event makes people feel more confident and cheerful, 
in that it stresses what the students know rather than what they do not it 
encourages students cooperation and teaching it also entails repeat 
exposure to the text and vocabulary items, through individual, group and 
teacher led stages.  
2. Brainstroming round an idea  
 This activity is mainly for revising words the class already knows, 
but new ones may be introduced, by the teachers or by students. Although 
there are no sentences or paragraphs, the circle of associated items is in 
itself a meaningful context for the learning of new vocabulary. The focus 
is on the meaning of isolated items. 
 Based on the activities above, the most important thing to learn 
vocabulary is: students have to know about the word that is learned and 
the students should identify the word to get the meaning of the word. The 
teacher should give the brainstorming around the idea before the teacher 
starts their lesson to review the last material and also to know the 
memorizing of students. 
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5. Techniques of Learning Vocabulary  
 There are several techniques that can be made of teachers in teaching 
vocabulary as expressed by Harmer(2002: p62), such as : 
1. Picture : To explain the thing in the classroom, you must have some 
pictures or images to make an illustration for your students. 
2. Action : To make students easier know about the verbs, you can be 
explained with an action. 
3. Synonym : a synonym is a word that has the same meaning on the 
same language and the word that can be called as a synonymous.  
4. Antonym : Antonym is the opposite of meaning. It derives from Greek, 
“ant-and -nymy”, the two parts mean “opposite + name” 
Jackson(1988: p64). Antonymy deals with oppositeness of meaning. 
Antonymsare not differentiated for formality or dialect or technicality; 
antonyms occur within the same style, dialect, or register. 
5. Context :  A word can be explained by how the word is made into one 
group of sentences that can lead to an understanding in students.  
6. Translation : Put something written or spoken into a different 
language. If the information is an abstract description, it can be used 
equivalent of the original language.  
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6. Teaching Vocabulary for Vocational High School 
a. Characteristic of Vocational High School 
 Vocational school is kind of high school which focus on preparing 
students for being ready to work directly after they have graduated. In 
vocational high school students taught that the English lesson should be 
emphasized on the learners’ skill, knowledge, and attitude in order to 
make them competent for working. 
 English for specific purposes (ESP) represent a spesifiic reason for 
learning a foreign language. There are distinguished two types of ESP, 
such as: English for Occupational Purpose (EOP) and English for 
Academic Purposes (EAP). At present these streams include a lot of other 
fields, for example : English for Technicians 
 The students at the vocational High  School of Technical Light 
Vehicle should study ESP vocabulary, especially English for Technicians. 
According toHatch & Brown(1995), “special lexical items are present in 
nearly all professions, and each branch has special vocabulary to cover 
abstract concepts.” 
 
b. Vocabulary Material for Vocational High School 
 In this case, the writer will presents the example of the material 
that the teacher used in teaching vocabulary by using descriptive text, as 
follows : 
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1. Definition of Descriptive Text  
 Descriptive text is a text that has a purpose to give a piece of 
information for the reader. this text has a context to describe a particular 
thing, place, and animal or others. The objective of this text is to describe 
a particular thing and also about the place or person. Mursyid(1992: p4).  
2. Generic Structure of Descriptive Text  
  The generic structure of descriptive text is be found in 
identification and description. In line with Mursyid(1992: p4), he explains 
that identification is to identify the circumstance that will describe. And a 
description is to describe some of the parts, qualities, and characteristics.  
3. Language Features of Decriptive Text  
The language features of descriptive text is concern on spesific 
participants, using simple present tense and descriptive adjective, and also 
using action verbs.  
4. The Example of Descriptive Text  
From the explanation above, there is an example of descriptive text 
which has a purpose to describe about Toyota prius hybird car 
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Sources :http://www.wordcliff.com/2017/05/descriptive 
text-tentang-baterai-mobil.html 
 
 
 
 
 
 
 
Toyota Prius Hybird Car 
Toyota Prius hybrid car is a vehicle that uses two kinds of technology as a 
source of power that is battery and gasoline. One of the two is possible as the 
main driving force and the other as an alternate force. For example, when the 
amount of gasoline in the car decreases, the driver can set the switching power 
source to electric power from the battery or vice versa. 
Prius developed by Toyota as an environmentally friendly car that currently 
has the best EURO certification in its class. Power source used Prius is a 
battery that is planted therein. The existence of this battery that makes the 
Prius has its own charm as a pioneer in the advancement of hybrid car 
technology. Prius Toyota hybrid cars use nickel metal hydride batteries that 
can be used up to 10 years with the distance between 240,000 km to 480,000 
km depending on how the driver drive the car. That number of kilometers 
achievement is well above California Air Resources Board regulations stated 
just 240,000 km away. Currently around 500 units of batteries expire every 
month. Toyota hybrid vehicles became very popular since the second 
generation Prius was launched in 2003. That is, now the number of Prius with 
high mileage is quite a lot. More than 1.3 million units of Toyota Hybrid are 
milling in the United States today. When hybrid batteries begin to lose the 
ability to save electricity, the lights on the instrument panel will light up from 
the energy sent to the wheels begin to shrink. The Toyota company provides 
the telephone number of the information center about the location of the place 
facilitating the battery recycling process. The owner can take his car to the 
dealer. The dealer will report to Toyota's recycling headquarters. Then, Toyota 
sends repeatable containers to ship the battery to a partner company in 
Anaheim, California, United States, a recycling specialist. The container is 
relatively light so it can be shipped using a regular delivery service. 
Furthermore, batteries are dismantled, valuable components such as nickel, 
and rare earth elements are taken. Electric current battery module drained. 
Nickel is usually delivered to the smelting to be recycled into a raw material 
for the manufacture of stainless steel. The battery cover shell is recycled. 
Plastic-plastic shredded and then recycled. 
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Based on the example of the text above, there are an explanation about the 
text. The purpose of this text is to describe about Toyota Prius hybird car, which 
is the vehicle that uses two kinds of technology as a sources of power that is 
battery and gasoline. Not only the purpose of the text but i would like to explain 
about generic structure of this text, such as : 
1. Identification of the text : 
Toyota Prius hybrid car is a vehicle that uses two kinds of 
technology as a source of power that is battery and gasoline.One of the 
two is possible as the main driving force and the other as an alternate 
force.  
2. Description of the text : 
Toyota hybrid vehicles became very popular since the second 
generation Prius was launched in 2003. That is, now the number of 
Prius with high mileage is quite a lot. More than 1.3 million units of 
Toyota Hybrid are milling in the United States today. When hybrid 
batteries begin to lose the ability to save electricity, the lights on the 
instrument panel will light up from the energy sent to the wheels begin 
to shrink.  
The Toyota company provides the telephone number of the 
information center about the location of the place facilitating the 
battery recycling process. The owner can take his car to the dealer. The 
dealer will report to Toyota's recycling headquarters. Then, Toyota 
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sends repeatable containers to ship the battery to a partner company in 
Anaheim, California, United States, a recycling specialist. 
3. Language features of the text : 
a. Using simple present tense :  
Toyota Prius hybrid car is a vehicle that uses two kinds of 
technology as a source of power that is battery and gasoline. 
b. Using action verbs : 
Toyota sends repeatable containers to ship the battery to a partner 
company in Anaheim, California, United States, a recycling 
specialist. 
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7. Teaching Strategy  
A. Definition of Teaching Strategy  
Teaching is more than a set of methods. Teaching well means 
addressing a set of objectives, for aparticular group of students, at a 
certain point in the school year, with certain resources, within particular 
time frame, in a particular school and community setting. It means finding 
a balance between direct instruction and orchestrating the activities of 
individuals and groups of students. It means developing students’ skills 
and strategies for learning, at the same time they learn the content of the 
curriculum. 
Although teaching is more than a set of strategies, there are some 
teaching methods that should be part of every creative teacher’s repertoire. 
Some of these are comprehensive strategies that can shape a whole lesson. 
Others can be combined to make a complete lesson plan.  
Strategies are specific methods of approaching a problem or 
taskmodes of operation for achieving a particular and planned design 
forcontrolling and manipulating certain information Brown (2000: p113). 
In addition, Cahyono (2011: p9), states that technique and strategy 
areinterchangeable and they refers to an action performed by either 
alanguage teacher (or language learner) to achieve a language teaching (or 
language learning) objectives.  
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While teaching strategy refers to a pattern of teaching acts thatserves 
to attain certain outcomes, a teaching strategy is a purposefullyconceived 
and determined plan of action. Teaching strategy is very muchimportant 
for smoothed transaction of curriculum Amita (2011) 
Based on the explanation above, teaching strategy is the strategies that 
teachers used in teaching- learning English. It is the most important thing 
for the teacher to have a plan in teaching process. If the teachers did not 
have the strategy for teaching, it can be difficult to teach the students.  
English teacher has to know various strategies of presenting the 
vocabulary, in order to make the students understand what the teacher 
expects then to do. The strategies function not only to assist the students 
to get a meaning of new words easily, but also make the variation of 
teaching in order avoid to the passive class.  
 
B. Teaching Vocabulary  
 Teaching vocabulary is clearly more than just presenting new words 
Harmer(2002: p235). Furthermore, he states that teaching vocabulary is a 
part of the language teaching. It means that when a teacher teaches 
vocabulary to his students, he should know their characteristic so that can 
be chosen suitable technique or methods which make the students enjoy 
and active in learning vocabulary in the classroom. It will be to increase 
their particular vocabulary mastery and their English ability in general. 
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According to March(2002: p42), stated that one of the problems in 
vocabulary teaching is the selection of appropriate vocabulary to be 
taught to a certain level and certain students as well. Therefore the main 
problem in vocabulary teaching is how to identify the vocabulary to be 
taught at each level of learning according to the needs and the level of the 
students' abilities. The general principle in choosing a vocabulary is to 
consider the factor frequency (the frequency with which the vocabulary is 
used). Furthermore Jeremy Harmer adds to be able to study the 
vocabulary, a student should have the following knowledge about one 
word, namely: meaning, word use, word formation and word grammar. 
Many researchs now advocate that learners should initially be taught a 
large productive vaocabulary of at least two thousand high frequency 
words. For example, argues against earlier “vocabulary control” 
approaches in which students were taught only a basic vocabulary of 
several hundred words, and read restricted sorts of texts such as language 
textbooks and graded readers. 
 
C. Strategies in Teaching Vocabulary  
Strategy is a way to be done media implementation by someone 
more effective and efficient. Suyanto (2008) states that strategies is 
any of a wide variety of exercises, activities, or tasks used in the 
language classroom for realizing lesson objectives.  
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Wardani (2017: P16)  states that in language teaching planning, a 
teacher have to know about the strategies of teaching because it will 
determine the success or failure of English language teaching. English 
is as a foreign language which can be learned successfully if there is a 
good planning involves here using some suitable strategies there are 
many methods that can be used in teaching languages. 
Strategy is presented by the teacher to give motivation and 
facilitation for the student in teaching - learning process. the teacher 
has different strategies to give the material to the students. The teacher  
be able to choose the strategy which is suitable with their material and 
situation of the class. In learning process, they will appropriate the 
strategies that arise on students motivation. So, the students could be 
active and interested in learning. 
Teaching strategy plays in central role in the process teaching and 
learning in order to use an appropriate strategy. Teachers need to 
consider teaching objective, teaching – learning activity.  
According to Schmitt(2002:145), he explains that the term of process 
involved in vocabulary learning, strategies maybe divided into two 
groups, such as : a) Those for the discovery of a new word’s meaning 
and (b) those for consolidating a word once it has been encountered. 
Based on Schmitt(2002:145) categorized of teachers strategies into 
five  strategies, such as :  
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a. Determination strategies is to analyze part of speech, affixes and 
roots, check for the synonyms, analyze pictures and gestures, 
guess from textual context, bilingual dictionary, monolingual 
dictionary, word lists, and flash card.  
b. Social strategy  
Social strategy is to ask teacher for language translation, ask 
teacher for paraphrase or synonym of new word, ask teacher for a 
sentence including new word, ask classmates for meaning, and 
discover new meaning through group work activity.  
c. Memory strategy  
In general, memorization strategy is refer to those involving 
making connections between the to be learned word and some 
previously learned knowledge,  
d. Cognitive strategy 
Cognitive strategy is one type of learning strategy that learners use 
in order to learn more successfully.These include repetition, 
organising new language, summarising meaning, guessing 
meaning from context, using imagery for memorisation. 
e. Metacognitive strategy  
Metacognitive strategy refers to understanding of knowledge, an 
understanding that can be reflected in either effective use or overt 
description of the knowledge in question. 
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CHAPTER III 
RESEARCH METHODOLOGY  
In this chapter, the writer explained about approach and design of the 
research, subject of the research, role of the researcher, type of data, data 
collecting technique, instrument of research, procedures of analysing data, and 
technique of reporting data.  
A. Approach and Design of the Research  
 In this research, the writer uses qualitative approach because the data will 
be processed as a descriptive research. Qualitative research is an 
interpretative research that is typically involved in a sustained and intensive 
experience with participants Creswell(2005: p201). Case study research is an 
intensive analysis of an individual unit such as a person or community 
stressing developmental factors in relation to environment. In line with Leedy 
& Ormrod(2015: p271), he explains case  study attempt  to learn more about 
the little known or poorly understood situation. The case study can be either a 
single case or  a case bounded by time and place Creswell(2012: p465). The 
data collection for a case study is extensive and draws from multiple sources 
such as direct or participant observations, interviews, archival records or 
document,  physical artifacts, and audiovisual material.  
  Based on the explanation above, the writer uses design of case study as a 
method. The researcher uses case study because this research is focused on 
very special interest, the research look for the detail of inteaction with its 
contexts. In this research, the special interest is the activities of teaching and 
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learning English. The researcher observes and draws from phenomenon as 
clear as possible without manipulation. In addition, the researcher determined 
and reported the result of the research of teaching strategies in teaching 
English at SMK Satya Praja 03 Pemalang. In this study,  writer give the 
questionnaire with purposes to get further information that complete this 
research. 
 
B. Subject of the Research  
 Subject of this research are the English teachers at tenth grade of SMK 
Satya Praja 03 Pemalang. This study aims to describe how the teaching 
strategies used by the teacher in teaching vocabulary at the tenth grade of 
Smk Satya Praja 03 Pemalang.  
 
C. Role of the Researcher  
 Researcher is an integral part of the research process. Creswell  (2018: 
p181). The issue is not one ofminimizing the influence of the researcher, but 
of knowing how the researcher wasinvolved in data collection and analysis in 
order to assess better the information they provide. Researcher is a key to the 
study who analyzes the overview of the study. In this research, the researcher 
has a role as a passive participant. It means the researcher presents the 
scenario but does not interact or participate.In this research, the write has
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a role as a passive participant. It means the researcher presents the scenario 
but does not interact or participate. 
 
D. Type of Data  
  In line with Creswell (2014: p45), stated that type of data in qualitative 
research consist of four types, there are observation, interviews, documents, 
audio visual and digital materials (e.g : e-mails, text messages, and 
videotapes). Based on the definition above, the writer only uses interviews 
and questionnaires as a data research.  
  The data of this research are information about English teacher strategies, 
and students responses at Smk Satya Praja 03 Pemalang. Here, interview 
transcript and recording were as the primary data picture during interview 
was as the secondary data. The data were taken from English teachers as 
primary data source and the students were as the secondary data source.   
 
E. Data Collecting Technique  
  Ary (2002: p425), stated that data collecting is an important step 
from the research, it should be checked so the data that we will get keep valid 
and reliable. Kinds of collecting data in qualitative research consist of four, 
there are collecting data by using  questionnaire, collecting data by using 
interview, collecting data by using documentation, and collecting data by 
using observation. There are two English teachers at Smk Satya Praja 03 
Pemalang. The researcher selected one of the teachers who had longer 
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experience in teaching English. According to Hightower et al. (2011:5), 
Quality teachers are life-long learners in their subject areas, teach with 
commitment , and are reflective upon their teaching practice. They transfer 
knowledge of their subject matter and the learning process through good 
communication, diagnostic skill, understanding of different learning styles 
and cultural influences, knowledge about child development. In this research, 
the writer will use the interview and questionnaires as the instruments for 
collecting data and for collecting the data from interview, the researcher used 
procedure as follows: 
1. The researcher made some questions for interview the respondent 
(Teachers and Students), 
2. The researcher recorded the reviewers answer by using text message and 
voice note, 
3. The researcher wrote the interview transcript based on the results of 
recording.  
 
F. Instrument of the Research  
1. Questionnaire 
 According to (Leavy, 2017), explain that questionnaire or survey 
instrument is the primary data collection tool in survey 
research.Questionnaire is a written instrument that present the respondent 
with the question or statement that can be their goals to have  a good 
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feedback with the write their answer or by choosing from the answer 
provided (Brown, 2003).  
 In designing qualitative research by questionnaire, we know open-
ended (structured) and close-ended (unstructured) questionnaires. Open-
ended and close-ended differ in several aspects. Close-ended designs 
enable the researcherto collect the data quickly. Open-ended question 
allows the participants answer the questions freely withoutinfluence by the 
researcherbut the researcher must plan how the data will analyze before 
making a plan to use open-ended data because full of answers are possible. 
The purpose of giving questionnaire to students are : To find out teachers’ 
strategies and students response toward the implementation of teachers’ 
strategies.  
2. Interview  
In line with Juanita Heigham(2009), Stated that interview is a 
conversation with the purpose to collect data. As we shall see, it is not 
simply to used questions and answer to elicit information that we then go 
on to analyze,but data collection method that offers different ways of 
exploring people’s experience and views. Interview as “a face-to-face 
verbal exchange, in which one person, the interviewer, attempts to elicit 
informationor expressions of opinion or belief from another person or 
persons. Norman K. Denzin(2018). There are three types of interview : the 
stuctured interview, the open interview and the semi-structured interview.  
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In this research, the writer uses semi structured interview. In line with 
Juanita Heigham(2009), semi- structured interview is the most commonly. 
Semi-structured interview is one where the interviewer has a clear picture 
of the topics that need to be covered. The application of this technique in 
interview was to create relaxed and flexible situation to gain the 
information about application of teachers’ strategy in teaching vocabulary. 
 
G. Procedure of Analysing Data  
1. Questionaire  
 In analysing the result of questionnaire, classifying the results will 
be the first step. The answer choices in likert scale are yes or no. The 
researcher must classify how many participants answer yes and no, then 
the percentage will be calculated automatically on Google form.  
2. Interview  
In line with Juanita Heigham(2009), interview is a conversation 
with the purpose to collect data. The interview is the way of asking some 
questions related for conducting research. In this case, the researcher as an 
interviewer that asked some informations to the teacher about the 
strategies that the English teacher uses in teaching vocabulary.  
In line with Creswell (2014: p247), he explains about some  
activities in analyzing data , those are :  
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a. Familiarizing and Organizing  
 Familiarizing and organizing data are the first stage in 
analyzing qualitative data. The researcher will familiarize the 
data through reading and Re-reading notes and transcripts  and 
listening repeatedly to audiotapes. Then, Field notes, 
audiotapes, videotapes, observer comments, and other data will 
be put into a form ready for analysis. In this research, the 
researcher is reading, reviewing, and repeatedly listening to 
audiotapes. The data consist of interview guide and 
documentation of interview in the classroom and the result of 
interview then organizing the data according the category of 
data.  
b. Coding  
 Coding is about developing concepts from the raw data. 
The first step in coding is referred to as axial coding, open 
coding, preliminary coding, or provisional coding. The most 
common approach is to read and reread all the data and sort 
them by looking for units of meaning—words, phrases, and 
sentences to make it easy to be learned. In this research, the 
researcher was coding all of data to underline the significant 
data that are appropriate with research questions.  
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c. Interpreting and Representing  
Interpretation is about bringing out the meaning, telling the 
story, providing an explanation, and developing plausible 
explanations. Representation involves how the data are 
presented such as graphs, pictures, diagrams, or figures.  
The procedure used most frequently by qualitative 
researchers is to report by themes, topics, or cases and 
demonstrate these through descriptive detail. In this research, 
the researcher interprets the data from interview and then 
represents data through frameworks and diagrams. After that 
the researcher draws the conclusion based on the data that were 
obtained.   
 
H. Technique of Reporting Data 
The data have to be reported into a systematic design, in order to give a 
meaningful description. In this study, the writer compile the data into a 
descriptive form and reported the data by concluding the statistical result. 
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CHAPTER IV 
RESEARCH RESULT AND DISCUSSION 
This chapter presents the result and the discussion about teachers’ strategies 
applied in teaching vocabulary for vocational high school  and students’ response 
toward the implementation of teachers’ strategies in teaching vocabulary. To 
make a clear description of the data, the researcher  divides the chapter into two 
parts. The first part is the result of the research, where the researcher explains the 
data from the analysis of questionnaire, and interview with the teachers. Then, in 
the second part, the researcher presents the discussion from the data gained, and 
comparing to the previous research to support the result of the research. 
A. Research Result 
The research has been started July 13th until July 22th 2020 in eight days 
to the teachers and all of students SMK Satya Praja 03 Pemalang in academic 
year 2019/2020.  In this research, the writer used interview as an instrument 
of research, below  is further information about the interview :  
1. Interview 
The researcher used interview to find the data about the strategies 
applied by the English teacher in teaching vocabulary. In this study, the 
researcher as an observer to observe the activity in the google classroom 
made by the teacher when they teach English to analyze the teaching and 
learning process. Then, the researcher interviewed the teachers, to find the 
35 
 
 
 
deeper informations about the teachers’ strategies in teaching vocabulary. 
The informants of this research are two English teachers who teach in 
SMK Satya Praja 03 Pemalang. The researcher called them as Mrs X and 
Mrs Y to respect their privacy. 
The first step, the researcher as a human instrument directly 
observed the teachers’ strategies in teaching vocabulary in the class. To 
get the valid data, the researcher taking notes also recorded by using 
audio-visual recorder the whole of teaching vocabulary in the classroom. 
The second step is interview that was carried out after taking classroom 
observation to support the data from the observation. The questions that 
the researcher gives in the interview related to the teachers’ strategies in 
teaching vocabulary.  
The interview session was conducted from two teachers only. The 
numbers of questions were twenty questions and the topic was about 
teachers’ strategies applied in teaching vocabulary. After conducting data 
from 2 respondents, the researcher transcribed the strategies that teachers’ 
used and explained it in narration.  
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a. The Result Interview of Teacher X 
 Based on the interview with the teachers, the researcher found that the 
teachers teach the students’ vocabulary through the students’ 
characteristics. Mrs X is stated she teach by adjust to the strategies in the 
class, such as :  
1) Teaching Through Students Characteristics  
 Based on the interview with the teachers, the researcher found that 
the teachers teach the students’ vocabulary through the students’ 
characteristics. 
Q: Is there a difference in how to teach in one class with 
another class? 
A: “There are the differences in the teaching style miss, 
because in terms of the differences of the students’ 
characteristics. So, we, as the teacher must be able to 
understand their respective characters.” 
 
 In this statements, the teacher clearly states that she teaches by 
adjusting the characteristics of students in the class. 
 
2) Teaching Vocabulary by using a Song  
 As the result of the interview with the teacher, the researcher 
found that Mrs X teach vocabulary by using song. Both Mrs X is used 
this strategy when they teach vocabulary in the class. Miss X said: 
Q: Is there any specific strategies implemented to improve 
students' English vocabulary? 
A: “To improve students' vocabulary mastery, I usually ask 
them to memorize some songs that use English, then I ask 
them to looking  for the meaning of the song lyric.” 
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This statement confirm that Mrs X use a song to teach vocabulary. 
The reason why Mrs X use song to teach vocabulary in SMK Satya 
Praja 03 Pemalang because the majority of the students in this school 
are active students. So, the students needs something to catch their 
attention to learn, especially English. The teacher use this strategy as 
an opening or closing of teaching and learning activity. 
 
3) Teaching Vocabulary by using Memorizing 
  The data about memorizing vocabulary found in the interview. 
This strategy used by Mrs X, where Mrs X asking the students to 
memorizing some vocabulary in every meetings. 
 To support the statement about this strategy, Mrs X said: 
Q : Please explain how are the steps to apply the techniques 
or strategies you use to teach vocabulary 
A: “So, to teach the vocabylary, the students are asked to 
memorize, which later I will determine a different theme for 
each class, for example in TKRO 1 class, I give noun 
material, and then I give verb in TKRO 2, and so on. And it 
must be deposited every week.” 
 
 As Mrs X stated in the interview, vocabulary mastery is an asset 
for the students in learning a language, especially English. The teacher 
also teach the students the clasifications of the vocabulary like noun, 
adjective, verb (part of speech) which is very basic to move on to the 
next level. 
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4) Teaching Vocabulary by using Games 
 As the result of the observation and the interview with the teacher, 
the researcher found that the teacher teach vocabulary by using song. 
Mrs X is used this strategy when they teach vocabulary in the class. To 
support the statement about this strategy, Mrs X said: 
Q: Is there any techniques / strategies that you have used 
effective in vocabulary material? 
A: “Maybe for the strategy that I used in teaching 
vocabulary, I will hook it up with what they like now, for 
example when pandemics like this the students often play 
games at home, so I give them the task of finding 
vocabulary in the game, for example : play, exit etc, or 
something like that. So I’ll try to make them to love first, to 
increase the student motivation, and not only play games 
but students can also learn English through the games they 
like.” 
 
 
This statement confirm that the teacher use a song to teach 
vocabulary. The reason why Mrs X use song to teach vocabulary in 
SMK Satya Praja 03 Pemalang because the majority of the students in 
this school are active students. So, the students needs something to 
catch their attention to learn, especially English. The teacher use this 
strategy as an opening or closing of teaching and learning activity. 
 
b. The Result Interview of Mrs Y 
 
Based on the interview with the teachers, the researcher found that the 
teachers teach the students’ vocabulary through the students’ 
characteristics. Mrs Y is stated she teach by adjust to the strategies in the 
class, such as :  
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1) Teaching Through Students Characteristics  
 
 Based on the interview with the teachers, the researcher found that 
the teachers teach the students’ vocabulary through the students’ 
characteristics. 
To support the statement about this strategy, Mrs X said: 
Q : Is there a difference in how to teach in one class with 
another class? 
A : “For teaching, I adapt the strategies I use to the 
characteristics of students in the class in general. I use this 
method because each class has their own characteristics in 
learning. So I have to consider this when choosing a 
strategy that I will use in teaching.” 
 
In this statements, Mrs Y said that she also teaches by adjusting the 
characteristics of students in the class.   
 
2) Teaching Vocabulary by using a Song  
Based on the result of the interview with Mrs Y, the researcher 
found that the teacher teach vocabulary by using song. Mrs Y are used 
this strategy when they teach vocabulary in the class. Miss Y said: 
Q: Is there any specific strategies implemented to improve 
students' English vocabulary? 
 
A: for special strategy? Ummmm... so far I have used only 
songs and dialogs to improve student vocabulary. Base on 
type of this school that is in Vocational School, students 
who are studying here enjoy learning in a relaxed way and 
do not need them to learn. Specifically for vocabulary, I use 
song media. I use this strategy as an opening lesson, but 
finally I use it as a cover for students' interest in learning 
English, before starting the learning material. I ask two or 
three people at each meeting to sing and translate one song 
supported by the British as a guide in front of the class. 
However, this activity also requires the participation of 
other students in the class. Sometimes I also ask them to 
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dialogue in English so they can use the language based on 
the context of its use. 
 
This statement confirm that Mrs Y use a song to teach vocabulary. 
The similiar statement also stated by Mrs X, the teacher use songs as a 
media to introducing the new vocabulary to the students. They are 
integrating some skills while using this strategy, like listening, reading 
and writing. 
 
3) Teaching Vocabulary by using Memorizing 
 The data about memorizing vocabulary found in the interview. 
This strategy used by Mrs Y, where Mrs Y asking the students to 
memorizing some vocabulary in every meetings with the different 
topics for each class.  
Q : Please explain how are the steps to apply the techniques 
or strategies you use to teach vocabulary 
“To improve the ability of students vocabular, I ask the 
students to give me a list of vocabularies then the students 
will memorize those vocabulary”   
 
This statement confirm that Mrs Y teach vocabulary by asking the 
students to memorizing the vocabulary with their own list of  
vocabulary.  
4) Teaching Vocabulary by using Games 
 Based on the interview with the teacher, the researcher found that 
Mrs Y use games to teach vocabulary beside memorizing and teaching 
by using song. This strategy used to make the students enjoy while 
learning vocabulary. As Mrs Y said: 
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Q: Is there any techniques / strategies that you have used 
effective in vocabulary material? 
A: “Alhamdulillah, as far as I have observed this strategy 
is quite effective in introducing students to vocabulary 
because they learn the vocabulary directly in the context of 
its use. Sometimes I use game as a media in teaching 
vocabulary to make students enjoy in teaching learning 
process.” 
 
 As the result of the observation and the interview with the teacher, the 
researcher found that the teacher teach vocabulary by using games. 
2. Questionnaire  
Before the questionnaire given by sample students, the 
questionnaire gave first to the Class Tbsm (Teknik dan Bisnis Sepeda 
Motor)  as the class non-sample to know the questionnaire was valid and 
reliable by giving the link of Google form and asked them to fill the 
questionnaire based on their experience in teaching-learning vocabulary. 
In this research, the instruments of questionnaire was compiled into 
one link of Google Form. The sample needs to answer the questionnaire 
about teachers’ strategies applied in teaching vocabulary. The researcher 
submitted the result in Microsoft Excel to check the validity and reliability 
by using SPSS easily and the result was the real questionnaire that will be 
given to the class sample. Below is further information : 
The questionnaire was distribured to students and data from questionnaire 
was conducted from Class X TBSM at Smk Satya Praja 03 Pemalang as 
the non-class sample to check the validity and reliability before the 
questionnaire given to the Class X TKRO as the class samples in 2 days. 
The numbers of questions were 25 questions. The researcher asked the 
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non-class sample to open questionnaire by click link 
https://forms.gle/6YBQWNqKtTSDANub9. The Instrument of the 
questionnaire can be seen on appendix. 14 numbers is valid and 11 item is 
not valid. Then, it was given to 45 students of X TKRO as the class 
samples to fill the questionnaire. This table below is the blueprint of 
questionnaire after checking the validity and reliability: 
No Questions Description 
1.  1-7 Teachers’ Strategies 
2.  8-14 Students Response 
Table 4.1 The Blueprint of Questionnaire 
 In this research, the researcher uses likert-scale questionnaire, then 
input all the data results in Microsoft excel and summarize them in total 
column before checking the validity and reliability by using product 
moment correlation technique. Thus, the researcher input all data into 
SPSS and checking the validity and reliability. 
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The table in appendix 1 shows validity. The question is valid if validating 
approval values (Pearson correlation) is positive, and the probability value is 
[sig. (2-tailed)] <significant level (α) 0.05. Based on the table above, 14 
questions are valid because the Pearson correlations are positive and [sig. (2-
tailed)] <significant level (α) 0.05 (less than 0.05) and 11 questions are 
invalid because [sig. (2-tailed)] >significant level (α) 0.05. In this table, 
questions number 8 has [sig. (2-tailed)] 0,260, question number 17 [sig. (2-
tailed)] 0,273, question number 19 [sig. (2-tailed)] 0,255, question number 20 
[sig. (2-tailed)] 0,291, and then question number 25 [sig. (2-tailed)] 0,255. It 
can be concluded that twenty valid questions can be given to class-sample to 
know their response and ready to be tested for realibility. 
After checking the validity of questionnaire, the researcher needs to be 
tested for realibility. The data is reliable if the Cronbach alpha is higher than 
or similar to 0,60. From 14 questions the Cronbach alpha is 0,839 (Higher 
than 0.6). It means the questions are reliable. Check of picture below. 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
,839 14 
 
Table 4.2 Reliability of Questionnaire.  
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 The table above shows that the questionnaire is reliable because the 
Cronbach Alpha is greater than 0,60.  However, from 14 questions that were 
analyzed before, it was divided into two subheadings, and it can be easily 
clustered in Google Form. The result of the questionnaire is shown through 
the charts below. 
The data about the students responses were collected from the 
questionnaire that the researcher share in the Google form. The result of this 
questionnaire was calculated automatically on the Google form. Based on the 
result of the questionnaire, the researcher found that most of students agree 
that English is not a difficult subject because the teachers can explain the 
material clearly and easy to understand. Even the students agree that English 
is not a difficult lesson, but they also agree that English is one of a boring 
subject. 
 
picture 4.1 Students response on the statement of the  
difficulities of learning English 
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This part discussed the students’ of X TKRO Smk Satya Praja 03 
Pemalang. This diagram summarized the result of students’ response of 
teaching English. The first statement is about the difficulities of learning 
English.The diagram above summarized the answer from the sample. It 
shows that 39.5% of respondents were answer no. While 60.5% of 
respondents were answer yes, It means the students of X TKRO Smk 
Satya Praja 03 Pemalang said yes to the statement about the opinion of 
difficulities in learning English. 
 
 
Picture 4.2 Students response on the statement of the strategies 
 that teacher used in teaching process 
 
 
Based on the result shown above, it talks about “do you like the 
way that teachers’ applied in teaching-learning process? .” There are 
86.8% of respondents answered that they said yes, and about 13.2% of 
respondents stated they said no about the statement above.  
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Picture 4.3 students response on the statement of  
the students learning by group 
 
Based on the next result, it talks about “the students more 
interested in learning English through the group.” There are 86.8% of 
respondents answered that they said yes, and about 13.2% of respondents 
stated they said no about the statement above. 
 
Picture 4.4 students response on the statement of learning English  
by using song  
 
According to the result above, it talks about “learninng English by 
using a song can improve their vocabulary? .” There are 57.9% of 
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respondents answered that they said yes, and about 42.1% of respondents 
stated they said no about the statement above.  
Related to the teachers’ strategies in teaching vocabulary, the 
teachers stated that they teach by using songs. On the other hands, the 
students give different statements about it. Majority of the students said no 
to the statement about the teachers uses songs as a teaching and learning 
media 
 
Picture 4.5  students response on the statement of the way  
Teacher to explain the material 
 
 The next statement is, “what did the teacher explained about the 
material clearly and easy to understand on the students” have the result 
78.9% of respondents who said yes about this statement. While 21.1% of 
respondents said no on it. Based on the result, the respondents showed 
positive responses to this statement because they can easy to understand 
about the material that teachers’ explain. 
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Picture 4.6 students response on the statement of  
using modul in teaching- learning process 
 
 The next statement is, “whether teacher use of modul in teaching-
learning process” have the result 86.8% of respondents who said yes 
about this statement. But 13.2% of respondents said no on this statement. 
Based on the result, the respondents showed positive responses to this 
statement because they said that teachers’ using modul in teaching 
learning process. 
 
Picture 4.7 students response on the statement of  
The possitive feedback from the teacher 
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From the diagram above, the researcher found out 76.3% of 
respondents said yes, and 23.7% said no on the statement above. The 
teacher give a possitive feedback when she teach them in class.  
 
Picture 4.8 students response on the statement of  
Repeat the word to makes students understand  
 
 
According to the result above, the statement said, “whether teacher 
repeat the words to makes students understand” makes 65.8% of 
respondents give a positive response. Not being the same as others, 34.2 of 
respondents shared their opinion that the teachers always repeat the words 
to make the students easy to understand.  
 
Picture 4.9 students response on the statement of using 
Visual media (LCD Projector) in teaching process. 
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From the diagram above, the researcher found out 68.4% of 
respondents stated they said no, and 31.6% they said yes about the 
statement of “teachers using visual media (LCD Projector) in teaching 
learning process”. The same response also found in the statement of using 
visual media (LCD Projector), teaching through the students’ 
characteristics, and using game in teaching vocabulary. 
 
Picture 4.10 students response on the statement of using 
Picture in teaching process 
 
 According to the result above, the researcher found out 97.4% of 
respondents stated they said yes, and 3.6% said no about the statement “I 
more interested in learning English by using picture”. Teaching vocabulary 
by using picture was easier to understand.  
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Picture 4.11 students response on the statement of 
Students motivation in learning English 
  
Based on the diagram above, the researcher found out 76.3% of 
respondents stated they said yes, and 23.7% respondents who said no 
about the statement of “do you interested in learning English?”.  
 
picture 4.12 students response on the statement of  
looking for the meaning of the word 
 
As the diagram shown above, it talks about “whether you write the 
word that you did not know about the meaning” There are 78.4% of 
respondents answered that they said yes, and about 13.2% of respondents 
stated they yes about the statement above. 
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Picture 4.13 Students respons on the statement of the teaching  
by using flashcard 
The same response also found in the statement of teaching by using 
flashcard. As the diagram shown above, there are 71,1 % of respondents 
answered no and 28,9% respondents who answered yes.  
 
Picture 4.14 Students respons on the statement of the using game in teaching 
vocabulary. 
The result of the students respons about the teachers’ strategy shows that 
the teacher did not use the strategies to the fullest. Even the students give 
negative responses about the strategies used by the teachers, the students give 
the positive responses if the teacher use this strategy in the teaching and 
learning process. The students also agree that the strategies can improve their 
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motivation in learning vocabulary because the teacher always give them 
feedback and motivated them while the teaching and learning process. Beside 
that, the students also prove that the teacher use module in teaching 
vocabulary and they are agree on it. 
This response related to the characteristics of the vocational high school 
students and the needs of the English for vocational students. As Hatch & 
Brown(1995), stated that English is an items are present in nearly all 
professions, and the vocational students are prepared to learn English for 
being ready for work. So, the vocational school’s students are the active 
students and they needs the strategies that can make them active in the 
classrooms. This is also prove by the result of the questionnaire where the 
students agree if they are motivated if the teachers use the  interactive 
strategies in teaching vocabularies. 
B. Discussion 
 After the observation, semi-structured interview, giving questionnaire to 
the students, and wide description about the result of the research in the 
previous section, the writer continue to discuss those findings in this sections. 
The research questions below as a guide to interpret the research findings: 
1. Result of interview  
There are two English teachers joined in this research. These 
teachers uses various strategies in teaching vocabulary in SMK Satya Praja 
03 Pemalang. The researcher found that the teachers use the strategies 
such as teach through students characteristics, memorizing vocabulary, 
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teaching vocabulary by using a song, teaching vocabulary by using games, 
and evaluating the students vocabulary mastery. 
Evaluating is a measure of success in the teaching and learning 
process, including teaching vocabulary. To make sure that the students 
learning the English vocabulary, both Mrs X and Mrs Y evaluate the 
students achievements. Even the teachers have the same purpose to 
evaluate the students achievements in learning vocabulary, the teachers 
use the different styles. Mrs X provide oral or written tests, for example, 
asking the students to arrange the sentences that are in accordance with the 
vocabulary (vocabulary that has been determined by the teacher or can be 
by translating text in Indonesian - English. Then, Mrs Y (also Mrs X) 
evaluating her students to making a conversations by using English with 
the students.  
The result of this research related to the finding of Liyaningsih 
(2017) that the teacher teach vocabulary by using the media, and various 
techniques in teaching and learning process. The media used by the 
teacher in SMK Satya Praja 03 Pemalang is the using of games, and songs. 
Then, the teachers uses various strategies like teach through the students 
characteristics, asking the students to memorizing the vocabulary,  and 
evaluating the students by oral and written test. 
There were some techniques that the teachers uses in teaching 
vocabulary in SMK Satya Praja 03 Pemalang. The strategies are teach 
through the students characteristics, memorizing vocabulary, teaching 
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vocabulary by using a song, teaching vocabulary by using games, and 
evaluating the students vocabulary mastery. The data from the 
questionnaire shows that the students give the different respons about the 
strategies used by the teacher where the students said “no” to all of those 
strategies. But, on the other hands, the students also give the positive 
respons if the teacher implement those strategies while teaching 
vocabulary in SMK Satya Praja 03 Pemalang. 
2. Result of questionnaires 
 In line with the questionnaire, the researcher found that the 
strategies that the teacher used in teaching vocabulary are using book, 
giving feedback to the students, motivating the students, asking the 
students to find the synonim, learn with groups, find unfamiliar words, and 
repeating vocabulary. The result of the questionnaire about the students’ 
responds toward the teachers’ strategy in teaching vocabulary can be seen 
in the diagram below. 
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The result of the students’ response about the teachers’ strategy shows that 
the teacher did not use the strategies to the fullest. Even the students give 
negative responses about the strategies used by the teachers, the students give 
the positive responses if the teacher use this strategy in the teaching and 
learning process. The students also agree that the strategies can improve their 
motivation in learning vocabulary because the teacher always give them 
feedback and motivated them while the teaching and learning process. Beside 
that, the students also prove that the teacher use module in teaching 
vocabulary and they are agree on it. 
This response related to the characteristics of the vocational high school 
students and the needs of the English for vocational students. As Hatch & 
Brown(1995), stated that English is an items are present in nearly all 
professions, and the vocational students are prepared to learn English for 
being ready for work. So, the vocational school’s students are the active 
0
10
20
30
40
50
60
70
80
90
100
Yes
No
57 
 
 
 
students and they needs the strategies that can make them active in the 
classrooms. This is also prove by the result of the questionnaire where the 
students agree if they are motivated if the teachers use the  interactive 
strategies in teaching vocabularies. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents several conclusions based on the research and 
several suggestions. It means to give some results that have been obtained in 
this research.  
A. Conclusion 
In line the explanation has been described in the previous chapter, this 
research aimed to know the strategies applied in teaching vocabulary and the 
students response toward the implementation of teachers strategies. The data 
were conducted by using likert scale questionnaire and semi-structured 
interview.  
Based on the research results, it was found that the teachers in SMK 
Satya Praja 03 Pemalang used four strategies in teaching vocabulary. they 
were teaching through students characteristics, memorizing vocabulary, 
teaching vocabulary by using a song and games. The implementation of  the 
teaching and learning of English vocabulary was through three stages. They 
were pre activity, main activity and closing.  
The first strategy that was used by teacher was teaching through students 
characteristics. It means that teacher have to know about the students’ 
characteristics for each students.  
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The second strategy that was used by  the teacher was using memorizing 
in teaching vocabularies. The step of teaching through memorize were the 
teacher gave a list of words and then the students memorize some of words. 
The students were devided into one group then the students make a 
conversation with their group.  
The third strategy that was used by the teacher was using a song and 
games in teaching vocabularies. The step of teaching by using a song were the 
teacher play a song then the students and teacher play guessing game. The 
teacher play a song then the teacher gave a question in the form  of fill in the 
blank. Then the students then students come forward and fill in the blank song 
lyrics. The activity continue untill the time runs out.  
The students had a good responses to the teacher strategies in teaching 
vocabularies as a result of the research result also it was began that they could 
enjoy the process in teaching and learning process. By using memorizing, a 
song and games strategies the students could remember the new word easier.  
B. Suggestion 
After conducting the data analysis, discussion and coclusion the researcher 
have suggestions that related, as follow : 
1. For teachers 
The researcher suggests that teachers are able to: 
a. Applying the strategies that effectively in teaching English to 
achieve teaching goals.  
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b. The teacher as should be creative in teaching process to students 
more understanding about the material given and the learning process 
becomes more interesting.  
2. For students  
Researcher has a suggestion for students could be more active in 
teaching English including to improve the ability to be more 
understanding the learning material that has been learned in teaching 
process and have to do more practice . 
3. For other researcher 
The researcher know that there were not perfect on this research. Still 
many weaknesses dealing with a method or theory as a result of the 
particular skill that researcher has. Again the  researcher understood 
that here only gave litle addittion for teaching and learning vocabulary 
ability. Maybe the other researcher could develop this research with 
their own methods and other material which were suitable for students 
in order to give new dimension in world of education. However the 
reseacher was sure that it would be useful and this research can be 
used as starting to investigate the topic more completely and 
comprehensively.  
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TRANSKRIP INTERVIEW 
Hari / Tanggal : 20 Juli 2020   
Nama Guru : (Mrs X) 
(Identitas Narasumber akan dirahasiakan) 
1. Apakah Ibu bersedia menjadi narasumber saya untuk memenuhi infomasi 
dalam rangka pembuatan tugas akhir saya yang berjudul “Teachers’ 
Strategies Applied in Teaching Vocabulary  for Vocational School” ?  
A : baik, dengan senang hati  
2. Q : Sudah berapa lama Ibu mengajar di Smk Satya Praja 03 Pemalang ? 
A : kurang lebihnya sudah 6 tahun mengajar mba, dari mulai tahun 2014 
dan sampai sekarang 2020 
3. Q : Ada berapa kelas yang Ibu ajar di Smk Satya Praja 03 Pemalang ?  
A : Untuk tahun ajaran ini 2019/2020 saya mengampu 8 kelas, dan untuk 
kelas X TKRO saya hanya mengajar 3 kelas  
4. Q : Kelas apa saja yang Ibu  ajar di Smk Satya Praja 03 Pemalang ?  
A : kebetulan untuk tahun ini saya hanya mengampu kelas TKRO  
5. Q : Apakah ada perbedaan cara mengajar di satu kelas dengan kelas lain ? 
A : untuk perbedaan cara mengajar itu tentunya ada ya mba, karena dari 
segi karateristik peserta didik yang berbeda-beda, jadi kita sebagai guru 
juga harus bisa memahami karakter mereka masing-masing 
6. Q : Dalam mempelajari bahasa Inggris, menurut Ibu seberapa penting 
penguasaan kosa kata (vocabulary) bahasa Inggris ?  
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A : kalo menurut saya itu sangat penting ya mba , karena vocabulary juga 
sebagai dasar untuk peserta didik agar dapat mengenal kosakata bahasa 
Inggris (vocabulary).  
7. Q : Strategi apa saja yang Ibu gunakan untuk meningkatkan kosakata 
(vocabulary) siswa ? 
A : biasanya kalo saya mengajar vocabulary, anak diminta untuk hafalan 
kosakata (vocabulary) yang nantinya akan disetorkan pada guru, dan 
peserta didik.  
8. Q : Mohon dijelaskan bagaimana langkah – langkah penerapan teknik atau 
strategi yang Ibu gunakan untuk mengajar materi kosa kata (vocabulary) ? 
A : jadi untuk mengajar materi kosakata (vocabulary) itu anak diminta 
untuk menghafal yang nantinya akan saya tentukan tema yang berbeda 
untuk setiap kelasnya, misalnya kelas TKRO 1 saya kasih materi noun, 
dan TKRO 2 saya kasih materi verb dan seterusnya. Dan  itu wajib 
disetorkan di setiap minggunya.  
9. Apakah teknik / strategi yang pernah Ibu terapkan efektif untuk materi 
vocabulary ?  
A : mungkin kalo untuk strategi yang saya terapkan dalam pengajaran 
kosakata (vocabulary) akan saya pancing dengan apa yang mereka sukai 
saat ini, misalnya disaat pandemi seperti ini anak kan lebih sering main 
game dirumah, jadi saya kasih tugas untuk mencari kosakata yang ada 
digame tersebut, misalnya : play, exit dll. Kurang lebih seperti itu. Jadi 
bikin mereka suka dulu untuk menambah motivasi belajar siswa, dan tidak 
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hanya bermain game tapi peserta didik juga bisa belajar bahasa Inggris 
melalui game yang mereka sukai.  
10.  Q : Apakah ada strategi khusus yang diterapkan  untuk meningkatkan 
kosakata (vocabulary) bahasa Inggris siswa ?  
A : oh iya, kalo saya lebih suka kalo peserta didik bernyanyi bersama (sing 
a song together) dalam bahasa Inggris yang bisa menambah interest siswa, 
ya meskipun nggak satu lagu bisa terselesaikan tapi paling nggak ambil 
reff nya saja ya mba karena Cuma untuk merefresh otak saja biar mereka 
on kembali. Selain sing a song kadang saya juga pakai LCD projetor untuk 
memutar video lucu yang bisa membuat siswa tertawa dan tidak ngantuk. 
Tidak usah banyak2 cukup satu video aja yang berdurasi pendek, karena 
agar tidak memakan waktu banyak.  
11.  Q : Untuk meningkatkan motivasi belajar siswa, adakah strategi khusus 
yang Ibu gunakan ketika siswa merasa jenuh pada saat KBM ?  
A : untuk meningkatkan motivasi belajar siswa biasanya saya pakai ice 
breaking ya mba, biar seru. Jadi anak tertarik dengan pelajaranya. Kalo 
anak udah seneng kan jadi mudah mba ngajarnya.  
12. Q : Materi apa saja yang diajarkan untuk siswa kelas X di Smk Satya Praja 
03 Pemalang ? 
A : untuk materi kelas X yang saya ajarkan itu sesuai dengan silabus ya 
mba, misalnya ada introduction yang biasanya ada diawal pertemuan ya 
mba, selanjutnya ada materi memuji, ada juga intention, lalu yang keempat 
deskriptif kemudian yang kelima ada juga announcement dan yang 
 
 
68 
 
keenam membahas tenses seperti simple present tense dan simple past 
perfect atau kejadian yang sudah lampau dan itu yang hanya untuk satu 
semester. Dan untuk semester berikutnya udah beda materi lagi mba, 
misalnya : recount text, narrative text, compparison degree dll.  
13. Q :Apakah ada materi kosa kata (vocabulary) yang secara khusus 
dijelaskan ? seperti materi sinonim, antonim, dll ?  
A : ya ada mba, misalnya pengelompokan sesuai dengan klasifikasinya. 
Seperti noun, adjective, verb (part of speech) yang memang dasar sekali 
untuk melangkah ke jenjang selnjutnya.  
14. Q : Dalam proses KBM, media belajar yang berbasis digital apa saja yang 
Ibu gunakan ?  
A : paling sih saya pakai LCD projector, dan saya juga memanfaatkan 
handphone sebagai media belajar mba, karena terkadang saya pakai google 
classroom untuk memberikan tugas.  
15. Q : Dalam proses pembelajaran berbasis IT, bagaimanakah peran tesebut 
agar dapat memberikan dampak positif ?  mohon untuk dijelaskan 
alasanya.  
A : peran IT dalam proses pembelajaran memiliki peran penting bagi guru 
karena dapat memudahkan anak dan menarik minat siswa untuk belajar 
bahasa Inggris. Apalagi anak jaman sekarang kan lebih suka e-learning ya 
mba daripada manual . jadi lebih mudah dipahami karena materi yang 
dibahas juga lebih real. Kalo anak sekarang diajak bercerita kan ngantuk 
ya mba.  
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16. Q : Bagaimana tanggapan siswa terhadap penerapan teknik / strategi 
pembelajaran yang Ibu gunakan ? apakah penerapan strategi tersebut dapat 
memberikan dampak positif ?  
A : untuk tanggapan siswa sih menarik ya mba, seperti tadi yang sudah 
saya sampaikan. Karena anak bisa lebih fokus dan mudah dipahami. 
Karena mereka sudah memiliki motivasi untuk belajar lebih giat, ya 
meskipun nggak bisa  satu kelas itu bisa efektif semua ya mba.  
17. Q : Bagaimana Ibu mengajar siswa agar bisa aktif pada saat proses KBM ? 
A : oke, kalo saya sih biasanya membuat pesetujuan dulu sih, contohnya : 
yang maju bakal dapet nilai plus nih, lumayan kan bisa buat nambah nilai 
kalian. Terus dikasih soal2 yang mudah2 dulu lalu kalo anak sudah mulai 
aktif bisa naik ke soal yang lebih sulit. Dan kalau peserta didik masih 
kesulitan untuk memahami materi maka akan saya jelaskan ulang hingga 
mereka bisa memahami materi dengan baik. Selain itu juga saya kasih 
pujian untuk peserta didik yang aktif pada saat KBM.  
18. Q : Adakah kesulitan yang Ibu temui saat proses KBM berlangsung ? dan 
bagaimana untuk mengatasinya ?  
A : kesulitanya sih hanya saat pengkondisian kelas saja, karena megingat 
minat belajar siswa yang berbeda-beda di setiap kelasnya. Kadang ada 
yang satunya males, ada yang rajin. Nah, itukan bisa mempengaruhi dalam 
proses KBM ya mba.  
19. Q : Bagaimana Ibu mengevaluasi hasil belajar siswa terhadap pemahaman 
materi kosakata yang telah diberikan ? mohon diuraikan caranya.  
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A : saya memberikan tes lisan ataupun tertulis, misalnya membuat kalimat 
yang sesuai dengan kosakata (vocabulary yang sudah ditentukan oleh guru 
atau bisa dengan menerjemahkan teks dalam Indonesia – Inggris ataupun 
sebaliknya. Kalo untuk tes lisanya saya  pakai conversation yang biasanya 
akan dibentuk grup.  
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TRANSKRIP INTERVIEW  
Hari / Tanggal : 20 Juli 2020   
Nama Guru : (Mrs Y) 
(Identitas Narasumber akan dirahasiakan) 
1. Apakah Ibu bersedia menjadi narasumber saya untuk memenuhi infomasi 
dalam rangka pembuatan tugas akhir saya yang berjudul “Teachers’ 
Strategies Applied in Teaching Vocabulary  for Vocational School” ?  
A : iya, saya bersedia. 
2. Q : Sudah berapa lama Ibu mengajar di Smk Satya Praja 03 Pemalang ? 
A : Saya sudah mengajar di SMK ini sekitar 5 tahun 
3. Q : Ada berapa kelas yang Ibu ajar di Smk Satya Praja 03 Pemalang ?  
A : Untuk tahun ajaran ini 2019/2020 saya mengampu tiga kelas saja. 
4. Q : Kelas apa saja yang Ibu  ajar di Smk Satya Praja 03 Pemalang ?  
A : kebetulan untuk tahun ini saya hanya mengampu kelas X TBSM.  
5. Q : Apakah ada perbedaan cara mengajar di satu kelas dengan kelas lain ? 
A : Untuk cara mengajar, saya menyesuaikan strategi yang saya gunakan 
dengan karakteristik siswa yang ada di kelas tersebut secara umum. Cara 
ini saya gunakan karena setiap kelas memiliki ciri khas mereka masing-
masing dalam belajar. Sehingga saya harus mempertimbangkan hal 
tersebut pada saat memilih strategi yang akan saya gunakan dalam 
mengajar. 
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6. Q : Dalam mempelajari bahasa Inggris, menurut Ibu seberapa penting 
penguasaan kosa kata (vocabulary) bahasa Inggris ?  
A : Iya, menurut saya  hal ini sangat penting karena penguasaan 
vocabulary merupakan modal bagi siswa dalam mempelajari suatu bahasa, 
terutama bahasa Inggris. 
7. Q : Strategi apa saja yang Ibu gunakan untuk meningkatkan kosakata 
(vocabulary) siswa ? 
A : Untuk meningkatkan penguasaan vocabulary siswa biasanya saya 
meminta mereka untuk menghapal beberapa lagu yang menggunakan 
bahasa Inggris, kemudian saya meminta mereka untuk mencari makna dari 
lagu tersebut.  
8. Q : Mohon dijelaskan bagaimana langkah – langkah penerapan teknik atau 
strategi yang Ibu gunakan untuk mengajar materi kosa kata (vocabulary) ? 
A : Karena sekolah ini SMK ya, jadi mayoritas siswa di sini senang belajar 
dengan cara yang santai dan tidak terlalu menekan mereka dalam belajar. 
Khusus untuk vocabulary, saya menggunakan media lagu. Strategi ini saya 
terkadang saya gunakan sebagai pembuka pelajaran, namun terkadang 
saya gunakan sebagai penutup untuk memancing minat siswa dalam 
belajar bahasa Inggris, sebelum memasuki materi pembelajaran. Saya 
meminta dua  atau tiga orang pada setiap pertemuan untuk menyanyikan 
dan mentranslate satu lagu berbahasa Inggris sebagai pemandu di depan 
kelas. Namun, kegiatan ini juga menuntut partisipasi siswa lainnya di kelas. 
Terkadang saya juga meminta mereka untuk berdialog dengan 
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menggunakan bahasa Inggris agar mereka bisa mempelajari bahasa 
tersebut berdasarkan konteks pemakaiannya.  
9. Apakah teknik / strategi yang pernah Ibu terapkan efektif untuk materi 
vocabulary ?  
A : Alhamdulillah, sejauh pengamatan saya strategi ini cukup efektif 
dalam memperkenalkan siswa dengan vocabulary karena mereka 
mempelajari vocabulary tersebut langsung dengan konteks penggunaannya.  
10.  Q : Apakah ada strategi khusus yang diterapkan  untuk meningkatkan 
kosakata (vocabulary) bahasa Inggris siswa ?  
A : Strategi khusus ya mbak? emm.. sejauh ini saya menggunakan lagu 
dan dialog saja untuk meningkatkan vocabulary siswa. 
11.  Q : Untuk meningkatkan motivasi belajar siswa, adakah strategi khusus 
yang Ibu gunakan ketika siswa merasa jenuh pada saat KBM ?  
A : Karena siswa di sini tergolong aktif, jadi terkadang saya menggunakan 
game yang saya kombinasikan dengan materi yang sedang saya ajarkan. 
Misalnya pada saat saya mengajar materi narrative text, saya membagi 
siswa dalam beberapa kelompok, kemudian saya meminta mereka untuk 
membaca sebuah text cerita dalam waktu yang telah ditentukan. Setelah 
waktu tersebut habis, saya membuat semacam quiz dengan memberikan 
pertanyaan pada siswa yang dapat dijawab dengan cara rebutan. 
12. Q : Materi apa saja yang diajarkan untuk siswa kelas X di Smk Satya Praja 
03 Pemalang ? 
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A : Untuk materi kelas X tentu saja harus sesuai dengan silabus yang 
sudah ditetapkan, seperti introduction, kemudian dilanjutkan dengan 
pujian, intention, deskriptif, dan announcement, terus kita akan membahas 
beberapa tenses seperti simple present tense dan past tense. 
13. Q :Apakah ada materi kosa kata (vocabulary) yang secara khusus 
dijelaskan ? seperti materi sinonim, antonim, dll ?  
A : tentu saja ada, misalnya noun, adjective, verb, yang merupakan dasar 
dari kosakata bahasa Inggris. 
14. Q : Dalam proses KBM, media belajar yang berbasis digital apa saja yang 
Ibu gunakan ?  
A : Untk saat ini saya menggunakan google classroom, jadi media yang 
saya gunakan adalah LCD projector dan handphone untuk menunjang 
proses belajar mengajar. 
15. Q : Dalam proses pembelajaran berbasis IT, bagaimanakah peran tesebut 
agar dapat memberikan dampak positif ?  mohon untuk dijelaskan 
alasanya.  
A : menurut saya IT sangat berperan penting dalam mempermudah proses 
belajar mengajar dan menarik minat siswa dalam belajar. 
16. Q : Bagaimana tanggapan siswa terhadap penerapan teknik / strategi 
pembelajaran yang Ibu gunakan ? apakah penerapan strategi tersebut dapat 
memberikan dampak positif ?  
A : Alhamdulillah sampai saat ini siswa memberikan respon yang positif 
untuk strategi mengajar yang saya gunakan dalam mengajar, dan 
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pencapaian siswa pun mulai meningkat, meskipun tidak semua siswa 
memiliki pencapaian yang sama yang mungkin saja dipengaruhi oleh 
beberapa fakor. 
17. Q : Bagaimana Ibu mengajar siswa agar bisa aktif pada saat proses KBM ? 
A : untuk memancing keaktifan siswa dalam proses belajar mengajar, 
biasanya saya mengajar melalui pertanyaan. Misalnya pada bagian 
pembuka saya tunjukkan sebuah foto, kemudian menanyakan kepada 
siswa apa yang dimaksud dengan foto tersebut, dan kemudian saya 
memancing siswa dengan petanyaan lainnya yang berhubungan dengan 
siswa tersebut. Nah, agar mereka semakin termotivasi, saya memberikan 
poin plus pada setiap siswa yang aktif dalam kegiatan belajar tersebut. 
Saya juga mengingatkan siswa bahwa nilai akan saya berikan berdasarkan 
skor harian yang didapat oleh siswa, tidak hanya terfokus pada nilai ujian 
akhir. 
18. Q : Adakah kesulitan yang Ibu temui saat proses KBM berlangsung ? dan 
bagaimana untuk mengatasinya ?  
A : Kesulitan yang saya temui itu biasanya berhubungan dengan 
koordinasi kelas saja. Sekali lagi, karena siswa memiliki karakter yang 
berbeda dan tidak semua siswa menyukai pelajaran bahasa Inggris. 
 
19. Q : Bagaimana Ibu mengevaluasi hasil belajar siswa terhadap pemahaman 
materi kosakata yang telah diberikan ? mohon diuraikan caranya.  
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A : Untuk memberikan evaluasi hasil belajar siswa mengenai vocabulary 
biasanya saya lakukan dengan cara membuat percakapan yang 
menggunakan bahasa Inggris dengan siswa. Dengan menggunakan cara ini, 
saya dapat melihat sejauh mana siswa dapat memahami konteks 
pemakaian kosakata yang telah dipelajari. 
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VALIDITY OF QUESTIONNAIRE 
Item  Item Total 
Correlation  
Sig.  R-Table  Criteria  
1.  0,203 0,000 0,294 INVALID 
2.  0,398 0,000 0,294 VALID  
3.  0,201 0,000 0,294 INVALID 
4.  0,588 0,000 0,294 VALID 
5.  0,574 0,000 0,294 VALID 
6.  0,602 0,000 0,294 VALID 
7.  0,218 0,000 0,294 INVALID 
8.  0,260 0,000 0,294 INVALID 
9.  0,685 0,000 0,294 VALID 
10.  0,240 0,000 0,294 INVALID 
11.  0,429 0,000 0,294 VALID 
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12.  0,634 0,000 0,294 VALID 
13.  0,472 0,000 0,294 VALID 
14.  0,273 0,000 0,294 INVALID 
15.  0,486 0,000 0,294 VALID 
16.  0,255 0,000 0,294 INVALID 
17.  0,291 0,000 0,294 INVALID 
18.  0,580 0,000 0,294 VALID 
19.  0,411 0,000 0,294 VALID 
20.  0,397 0,000 0,294 VALID 
21.  0,402 0,000 0,294 VALID 
22.  0,255 0,000 0,294 INVALID 
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RESULT OF QUESTIONNAIRES 
1. Menurut anda, apakah bahasa Inggris itu sulit? 
 
2. Apakah anda menyukai cara mengajar yang diterapkan oleh guru? 
 
3. Apakah anda lebih senang belajar bahasa Inggris secara berkelompok? 
 
 
 
 
4. Saya lebih suka belajar bahasa Inggris menggunakan lagu. 
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5. Apakah guru mampu menjelaskan materi pelajaran dengan jelas sehingga 
mudah dipahami oleh peserta didik? 
 
 
 
 
 
 
 
 
6. Apakah guru menggunakan buku paket dalam proses KBM? 
 
 
 
 
 
 
 
7. Pada proses pembelajaran bahasa Inggris yang diberikan oleh guru dikelas 
anda, apakah anda pernah mendapatkan feedback/koreksi yang berkaitan 
dengan materi pembelajaran yang disampaikan pada proses KBM? 
 
 
 
 
 
 
 
 
 
81 
 
8. Apakah guru meminta anda untuk mengulang kata yang sudah diucapkan 
oleh guru tersebut? 
 
9. Apakah anda belajar bahasa Inggris menggunakan visual media (LCD 
Projector)? 
 
 
 
 
10. Apakah ada kesulitan pada saat anda belajar bahasa Inggris? 
 
 
 
 
 
 
11. Apakah pembelajaran bahasa Inggris dikelas menarik? 
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12. Apakah anda menulis kata yang anda tidak tahu artinya? 
 
 
 
13. Apakah guru menggunakan lagu sebagai media pembelajaran? 
 
 
 
 
 
 
 
14. Belajar bahasa Inggris menggunakan flash card (kartu gambar) lebih 
mudah dipahami. 
 
 
 
 
 
 
15. Apakah guru menggunakan game pada saat proses KBM? seperti game 
bingo, kahoot, ataupun lainnya. 
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SILABUS MATA PELAJARAN BAHASA INGGRIS 
 
 
Satuan Pendidikan : SMK Satya Praja 3 Pemalang 
Mata Pelajaran  : Bahasa Inggris - Wajib 
Kelas   : X  
Kompetensi Inti :   
KI 1 : Menghayati dan mengamalkan  ajaran agama yang dianutnya 
KI 2 :Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli (gotong royong, kerjasama, toleran, damai),  santun,       
responsif dan pro-aktif  dan menunjukkan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai cerminan bangsa dalam pergaulan dunia 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural berdasarkan rasa ingin tahunya tentang ilmu 
pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan 
minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 
sekolah secara mandiri, dan mampu  menggunakan metoda sesuai kaidah keilmuan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
1.1. Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai bahasa 
pengantar Komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar 
 
 
 
  
2.1. Menunjukkan 
perilaku santun dan 
peduli dalam 
melaksanakan 
Komunikasi 
interpersonal dengan 
guru dan teman. 
2.2. Menunjukkan 
perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung 
jawab dalam 
melaksanakan 
Komunikasi 
transaksional dengan 
guru dan teman. 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
 
2.3. Menunjukkkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Komunikasi 
fungsional 
3.1. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
dari teks pemaparan 
jati diri, sesuai 
dengan konteks 
penggunaannya.  
4.1. Menyusun teks lisan 
dan tulis sederhana, 
untuk memaparkan, 
menanyakan, dan 
merespon pemaparan 
jati diri, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, secara 
benar dan sesuai 
Teks lisan dan 
tulis 
sederhana, 
untuk 
memaparkan, 
menanyakan, 
dan merespons 
pemaparan jati 
diri 
Fungsi sosial 
Menjalin 
hubungan 
dengan guru, 
teman dan 
Mengamati 
• Siswa mendengarkan/membaca 
pemaparan jati diri dengan 
memperhatikan fungsi sosial, 
struktur teks, unsur kebahasaan, 
maupun format 
penyampaian/penulisannya. 
• Siswa mencoba menirukan 
pengucapannyadan  menuliskan 
pemaparan jati diri yang 
digunakan. 
Menanya 
• Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain, perbedaan antara 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teksmemaparkan 
dan menanyakan 
jati diri 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
 
   4 JP 
 
• Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dengan konteks.  orang lain 
Ungkapan  
My name is... 
I’m ... I live in 
... I have … I 
like ….  dan 
semacamnya  
Unsur 
kebahasaan:  
(1) Kata terkait 
dengan 
hubungan 
kekeluargaan 
dan 
kekerabatan, 
profesi 
pekerjaan, 
hobi. 
(2) Kata kerja 
dalam simple 
present 
tense: be, 
have dalam 
simple 
present tense 
berbagai pemaparan jati diri dalam 
bahasa Inggris, perbedaannya 
dengan yang ada dalam bahasa 
Indonesia. 
• Siswa mempertanyakan 
pengucapan dan isi teks yang 
memaparkan jati diri 
Mengeksplorasi 
• Siswa mencari beberapa teks 
pemaparan jati diri dari berbagai 
sumber. 
• Siswa berlatih memaparkan jati diri 
dengan teman melalui simulasi. 
• Siswa berlatih memaparkan jati diri 
melalui tulisan 
Mengasosiasi 
• Siswa menganalisis ungkapan 
memaparkan jati diri dengan 
mengelompokannya berdasarkan 
penggunaan. 
• Secara berkelompok siswa 
mendiskusikan ungkapan 
memaparkan jati diri yang mereka 
temukan dari sumber lain dan 
penulisan/ 
penyampaian 
KINERJA (praktik) 
• Melakukan 
monolog yang  
menyebutkan jati 
diri didepan kelas  
• Ketepatan 
menggunakan 
struktur dan unsur 
kebahasaan dalam 
menyebutkan jati 
diri 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Berperilaku jujur, 
disiplin, percaya 
diri, dan 
bertanggung 
jawab dalam 
melaksanakan 
Komunikasi 
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(3) Kata tanya 
What? Who? 
Which? 
(4) Ucapan, 
tekanan kata, 
intonasi, 
ejaan, tulisan 
tangan yang 
rapi  
(5) Rujukan kata  
Topik  
   Keteladanan 
tentang 
perilaku 
terbuka, 
menghargai 
perbedaan, 
perdamaian.  
membandingkannya dengan yang 
digunakan guru  
• Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang sampaikan dalam 
kerja kelompok.  
Mengomunikasikan 
• Siswa mendemonstrasikan 
penggunaan pemaparan jati diri 
secara lisan dan tertulis di kelas 
dengan memperhatikan fungsi 
sosial, ungkapan, dan unsur 
kebahasaan yang benar dan sesuai 
dengan konteks 
• Siswa menuliskan permasalahan 
dalam menggunakan bahasa 
Inggris untuk memaparkan jati diri 
dalam jurnal belajar (learning 
journal). 
• Kesungguhan 
siswa dalam 
proses 
pembelajaran 
dalam setiap 
tahapan 
Portofolio 
• Kumpulan karya 
siswa yang 
mencerminkan 
hasil atau capaian 
belajar berupa 
rekaman 
penggunaan 
ungkapan dan 
skrip percakapan 
• Kumpulan hasil 
tes dan latihan. 
• Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau 
cara penilaian 
lainnya. 
Penilaian Diri dan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau 
bentuk penilaian lain 
3.2. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
pada ungkapan 
memujibersayap serta 
responnya, sesuai 
dengan konteks 
penggunaannya. 
4.2. Menyusun teks lisan 
dan tulis untuk 
mengucapkan dan 
merespon pujian 
bersayap, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks. 
 
Teks  lisan dan 
tulis untuk 
memuji 
bersayap 
(extended) serta 
responsnya 
Fungsi sosial 
Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman dan 
orang lain. 
Ungkapan  
“Excellent! You 
really did it well, 
Mengamati 
• Siswa mendengarkan/menonton 
interaksi memuji bersayap. 
• Siswa mengikuti interaksi memuji 
bersayap. 
• Siswa menirukan model interaksi 
memuji bersayap 
• Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
interaksi memuji bersayap (fungsi 
sosial, struktur teks, dan unsur 
kebahasaan). 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara berbagai ungkapan 
memuji bersayap dalam bahasa 
KRITERIA 
PENILAIAN: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teksmemuji 
bersayap 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
 
 2 JP 
• Audio CD/  
• SUARA 
GURU 
• Koran/ 
majalah ber 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Tina.”  “That’s 
nice, Anisa. I 
really like it.” 
“It was great. I 
like it, thank 
you,” 
Unsur 
kebahasaan: 
   Ucapan, 
tekanan kata, 
intonasi  
 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
Siswa memuji bersayap dengan bahasa 
Inggris dalam konteks simulasi, role-
play, dan kegiatan lain yang 
terstruktur. 
Mengasosiasi 
• Siswa membandingkan ungkapan 
memuji bersayap yang telah 
dipelajari dengan yang ada di 
berbagai sumber lain. 
• Siswa membandingkan antara 
ungkapan dalam bahasa Inggris 
dan dalam bahasa siswa.  
Mengomunikasikan 
• Siswa memuji dengan bahasa 
Inggris, di dalam dan di luar kelas.  
• Siswa menuliskan permasalahan 
dalam menggunakan bahasa 
Inggris untuk memuji dalam jurnal 
KINERJA (praktik) 
• Bermain peran 
(role play) dalam 
bentuk interaksi 
yang berisi 
pernyataan pujian 
dan responsnya . 
• Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyampaikan 
pujian serta 
responnya 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Upaya 
menggunakan 
bahasa Inggris 
untuk menyatakan 
pujian dan 
responsnya ketika 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
belajar (learning journal). muncul 
kesempatan. 
• Kesungguhan 
siswa dalam 
proses 
pembelajaran di 
setiap tahapan. 
• Kesantunan dan 
kepedulian dalam 
melaksanakan 
Komunikasi 
 
3.3. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
pada ungkapan 
menunjukan perhatian 
(care), serta 
responnya, sesuai 
dengan konteks 
penggunaannya. 
4.3. Menyusun teks lisan 
dan tulis untuk 
mengucapkan dan 
merespon ungkapan 
Teks  lisan dan 
tulis untuk 
menunjukkan 
perhatian 
(care) 
Fungsi sosial 
Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman dan 
Mengamati 
• Siswa mendengarkan/menonton 
interaksi menunjukkan perhatian. 
• Siswa mengikuti interaksi 
menunjukkan perhatian. 
• Siswa menirukan model interaksi 
menunjukkan perhatian. 
• Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
interaksi menunjukkan perhatian. 
(fungsi sosial, struktur teks, dan 
KRITERIA 
PENILAIAN: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teksmenunjukkan 
perhatian 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
 2 JP • Audio CD/  
• SUARA 
GURU 
• Koran/ 
majalah ber 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
perhatian (care), 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, yang 
benar dan sesuai 
konteks. 
orang lain. 
Ungkapan 
Ungkapan untuk 
memberi 
perhatian dan 
cara 
meresponsnya: 
You look pale . 
Are you OK? 
Not, really. I’ve 
got a headache. 
Unsur 
kebahasaan: 
Ucapan, tekanan 
kata, intonasi 
unsur kebahasaan). 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara berbagai ungkapan 
menunjukan perhatian dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
Mengeksplorasi 
Siswa menunjukan perhatiandengan 
bahasa Inggris dalam konteks 
simulasi, role-play, dan kegiatan lain 
yang terstruktur. 
Mengasosiasi 
• Siswa membandingkan ungkapan 
menunjukan perhatian yang telah 
dipelajari dengan yang ada di 
berbagai sumber lain. 
• Siswa membandingkan antara 
ungkapan dalam bahasa Inggris 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
CARA PENILAIAN: 
KINERJA (praktik) 
• Bermain peran 
(role play) dalam 
bentuk interaksi 
yang berisi 
pernyataan dan 
pertanyaan untuk 
menunjukkan 
perhatian 
• Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyampaikan 
ungkapan untuk 
menunjukkan 
perhatian 
observasi:   
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dan dalam bahasa siswa.  
Mengomunikasikan 
• Siswa menunjukan perhatian 
dengan bahasa Inggris, di dalam 
dan di luar kelas.  
• Siswa menuliskan permasalahan 
dalam menggunakan bahasa 
Inggris untuk menunjukan 
perhatian dalam jurnal belajar 
(learning journal). 
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Upaya 
menggunakan 
bahasa Inggris 
untuk 
menunjukkan 
perhatian (care) 
ketika muncul  
kesempatan. 
• Kesungguhan 
siswa dalam 
proses 
pembelajaran di 
setiap tahapan. 
• Kesantunan dan 
kepedulian dalam 
melaksanakan 
Komunikasi 
3.4. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
untuk menyatakan 
dan menanyakan 
Teks lisan dan 
tulis 
pernyataan dan 
pertanyaan 
Mengamati 
• Siswa mendengarkan dan 
membaca banyak 
kalimatmenyatakan dan 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
 4 JP 
• Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
tentang niat 
melakukan sesuatu, 
sesuai dengan konteks 
penggunaannya  
4.4. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
niat melakukan 
sesuatu, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan, yang 
benar dan sesuai 
konteks 
 
tentang niat 
melakukan 
sesuatu  
Fungsi Sosial  
    Menyatakan 
rencana 
Struktur Teks  
    ‘I’d like to tell 
my name,’ I 
will tell him 
about my job, 
I’m going to 
introduce my 
friend  
Unsur 
Kebahasaan 
   Kata kerja I’d 
like to .., I will 
.., I’m going to 
...; tata bahasa, 
ucapan, 
tekanan kata, 
intonasi, ejaan, 
tanda baca, 
tulisan tangan 
menanyakantentang niat 
melakukan sesuatu dalam berbagai 
konteks 
• Siswa mengikuti interaksi tentang 
pernyataan dan pertanyaan tentang 
menyatakan dan 
menanyakantentang niat 
melakukan sesuatu dengan 
bimbingan guru 
• Siswa menirukan contoh-contoh 
kalimat yang menyatakan dan 
menanyakan tentang niat 
melakukan sesuatu 
• Dengan bimbingan dan arahan 
guru siswa mengidentifikasi ciri 
kalimat yang menyatakan dan 
menanyakan tentang niat 
melakukan sesuatu 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara berbagai ungkapan 
menyatakan dan menanyakantentang 
niat melakukan sesuatu dalam bahasa 
Inggris, perbedaan ungkapan dengan 
keruntutan struktur 
teks pernyataan 
dan pertanyaan 
tentang niat 
melakukan sesuatu 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
 
Cara Penilaian: 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Upaya 
menggunakan 
Bahasa Inggris 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
dan cetak yang 
jelas dan rapi. 
 
 
 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain dsb. 
Mengekslorasi 
• Siswa menyatakan dan menanyakan 
tentang niat melakukan sesuatu 
dalam konteks simulasi, role-play 
dan kegiatan lain yang terstuktur 
• Siswa berusaha menyatakan dan 
bertanya tentang niat melakukan 
sesuatu 
Mengasosiasi 
• Siswa membandingkan antara 
ungkapan niat melakukan sesuatu 
dalam bahasa Inggris yang telah 
dipelajari dengan yang ada dari 
berbagai sumber lain. 
• Siswa membandingkan ungkapan 
menyatakan dan 
menanyakantentang niat 
melakukan sesuatu dalam bahasa 
inggris dan dalam bahasa Indonesia 
Mengomunikasikan 
• Siswa menyatakan dan 
untuk menyatakan 
dan menanyakan 
tentang niat 
melakukan 
sesuatuketika 
muncul  
kesempatan. 
• Kesungguhan 
siswa dalam 
proses 
pembelajaran 
dalam setiap 
tahapan 
• Berperilaku jujur, 
disiplin, percaya 
diri, dan 
bertanggung 
jawab dalam 
melaksanakan 
Komunikasi 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
menanyakan tentang niat 
melakukan sesuatu dalam bahasa 
Inggris didalam dan diluar kelas 
• Siswa menuliskan permasalahan 
dalam jurnal belajar (learning 
journal) 
 
3.5. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
dari ungkapan ucapan 
selamat bersayap, 
sesuai dengan konteks 
penggunaannya.  
4.5. Menyusun teks lisan 
dan  tulis untuk 
mengucapkan dan 
merespon ucapan 
selamatbersayap 
(extended), dengan 
memperhatikan 
tujuan, struktur teks, 
dengan 
memperhatikan 
tujuan, struktur teks, 
dan unsur 
Teks lisan dan 
tulis untuk 
mengucapkan 
dan 
meresponsucap
an selamat 
bersayap 
(extended) 
Fungsi Sosial 
Menjaga 
hubungan 
interpersonal 
dengan guru, 
teman, dan 
orang lain. 
Struktur text 
Mengamati 
• Siswa memperhatikan beberapa 
pesan yang berisi ucapan selamat 
dari berbagai sumber (a.l. film, 
tape, surat kabar, majalah). 
• Siswa membacakan contoh-contoh 
teks pesan berisi ucapan selamat 
tersebut dengan ucapan, intonasi, 
tekanan kata, dengan benar dan 
lancar. 
• Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi ciri-
ciri pesan yang berisi ucapan 
selamat (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teks ucapan 
selamat bersayap 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
     4 JP 
 
 
 
 
 
 
 
 
 
 
 
• Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
kebahasaan, secara 
benar dan sesuai 
dengan konteks.  
 
Ungkapan 
baku dari 
sumber-
sumber 
otentik. 
Unsur 
kebahasaan 
(1) Kata dan tata 
bahasa baku 
(2) Ejaan dan 
tulisan 
tangan dan 
cetak yang 
jelas dan 
rapi. 
(3) Ucapan, 
tekanan kata, 
intonasi, 
ketika 
mempresenta
sikan secara 
lisan 
Topik 
Keteladanan 
tentang 
Menanya 
• Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai pesan yang berisi ucapan 
selamat dalam bahasa Inggris, 
perbedaan ungkapan dengan yang 
ada dalam bahasa Indonesia, 
kemungkinan menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
• Siswa secara mandiri dan dalam 
kelompok mencari ucapan selamat 
yang lain  dari berbagai sumber 
• Siswa  bergantian membacakan 
ucapan selamat dengan unsur 
kebahasaan yang tepat 
• Siswa mengucapkan dan 
merespons ucapan selamat yang 
disampaikan teman dan guru. 
Mengasosiasi 
 
Cara Penilaian: 
KINERJA (praktik) 
• Melakukan role-
play (bermain 
peran) 
menggunakan 
ungkapan 
berbentuk pesan 
berisi ucapan 
selamat serta 
responnya dalam 
situasi nyata  
• Ketepatan dan 
kesesuaian 
menggunakan 
struktur dan unsur 
kebahasaan dalam  
menyampaikan 
ucapan selamat 
bersayap serta 
responnya 
 
observasi:   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
perilaku peduli 
dan cinta 
damai.  
 
• Siswa membandingkan berbagai 
ucapan selamat terkait dengan 
tujuan, struktur teks, dan unsur 
kebahasaan, dilihat dari segi 
ketepatan, efisiensi, efektivitasnya.  
•  Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis yang 
disampaikan dalamkerja 
kelompok.  
Mengomunikasikan 
• Siswa  berkreasi membuat teks-
teks ucapan selamat dan 
menyampaikannya di depan guru 
dan teman untuk mendapat 
feedback. 
• Siswa membuat kartu ucapan 
selamat 
• Siswa memperoleh feedback dari 
guru dan teman sejawat 
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
Komunikasi 
• Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks berisi 
ucapan selamat 
• Kesungguhan 
siswa dalam proses 
pembelajaran di 
setiap tahapan 
Portofolio 
• Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog. 
• Kumpulan karya 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
siswa yang 
mendukung proses 
penulisan teks 
ucapan selamat 
berupa: draft, 
revisi, editing 
sampai hasil 
terbaik untuk 
dipublikasi  
• Kumpulan hasil tes 
dan latihan. 
 
 
 
 
 
 
3.6. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
pada pernyataan dan 
pertanyaan 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
Tindakan/kejad
ian yang 
dilakukan/terja
di di waktu 
lampau  yang 
merujuk waktu 
terjadinya 
Mengamati 
• Siswa mendengarkan dan membaca 
banyak kalimat Past Simple  dan 
Present perfect tense, dalam 
berbagai konteks. 
• Siswa berinteraksi menggunakan 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
     4 JP • Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya, sesuai 
dengan konteks 
penggunaannya.  
4.6. Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang 
dilakukan/terjadi di 
waktu lampau yang 
merujuk waktu 
terjadinya dengan 
yang merujuk pada 
kesudahannya, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan, yang 
benar dan sesuai 
konteks.  
 
dengan yang 
merujuk pada 
kesudahannya 
(Past Simple 
dan Present 
Perfect Tense) 
Fungsi sosial 
   Menyatakan 
dan 
menanyakan 
tentang 
tindakan/kejad
ian yang 
dilakukan/terja
di di waktu 
lampau yang 
merujuk waktu 
terjadinya 
dengan yang 
merujuk pada 
kesudahannya 
Struktur teks 
I hollered 
kalimat Past Simple  dan Present 
perfect tense selama proses 
pembelajaran, dengan bimbingan 
guru. 
• Siswa menirukan contoh-contoh 
kalimat PastSimple dan Present 
Perfect tense, 
• Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
kalimat PastSimple dan Present 
Perfect tense, (fungsi sosial, 
struktur teks, dan unsur 
kebahasaan). 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai past simple 
dan present perfect yang ada dalam 
bahasa Inggris, dan perbedaan 
ungkapan dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia. 
Mengeksplorasi 
• Siswa menyatakan dan 
menanyakan tindakan/kejadian 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kelengkapan dan 
keruntutan struktur 
teks 
• Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian: 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Perilaku jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam 
melaksanakan 
Komunikasi  
• Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
farewells to 
my friends and 
poured myself 
into the car 
My friend has 
prepared 
everything 
before we left 
Unsur 
kebahasaan 
(1) Past Simple, 
Present 
Perfect 
(2)  Tata bahasa, 
ucapan, 
tekanan kata, 
intonasi, 
ejaan, tanda 
baca, tulisan 
tangan dan 
cetak yang 
jelas dan 
rapi. 
Topik  
yang dilakukan/terjadi di waktu 
lampau yang merujuk waktu 
terjadinya dengan yang merujuk 
pada kesudahannya dalam bahasa 
Inggris dalam konteks simulasi, 
role-play, dan kegiatan lain yang 
terstruktur. 
• Siswa berusaha menyatakan dan 
menanyakan tindakan/kejadian 
yang dilakukan/terjadi di waktu 
lampau yang merujuk waktu 
terjadinya dengan yang merujuk 
pada kesudahannya dalam bahasa 
Inggris selama proses 
pembelajaran. 
Mengasosiasi 
• Siswa membandingkan kalimat 
PastSimple dan Present Perfect 
tense yang telah dipelajari dengan 
ungkapan-ungkapan lainnya. 
• Siswa membandingkan antara 
kalimat PastSimple dan Present 
Perfect tense dalam bahasa Inggris 
dengan kalimat  tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
menulis teks  
• Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan 
Portofolio 
• Kumpulan karya 
siswa yang 
mencerminkan 
hasil atau capaian 
belajar  
• Kumpulan hasil tes 
dan latihan. 
• Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Berbagai hal 
terkait dengan 
interaksi antara 
guru dan siswa 
selama proses 
pembelajaran, di 
dalam maupun 
di luar kelas. 
yang merujuk waktu terjadinya 
dengan yang merujuk pada 
kesudahannya dalam bahasa ibu 
atau bahasa Indonesia.  
Mengomunikasikan 
• Siswa menyatakan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
yang merujuk waktu terjadinya 
dengan yang merujuk pada 
kesudahannya dengan bahasa 
Inggris, di dalam dan di luar kelas.  
• Siswa menuliskan dalam jurnal 
belajarnya permasalahan dalam 
menggunakan bahasa Inggris 
untuk menyatakan dan 
menanyakan tentang 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau 
yang merujuk waktu terjadinya 
dengan yang merujuk pada 
kesudahannya. 
3.7. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
Teks deskriptif 
lisan dan tulis, 
sederhana, 
Mengamati 
• Siswa memperhatikan / menonton 
Kriteria penilaian: 
• Pencapaian fungsi 
  
• Audio CD/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
pada teks deskriptif 
sederhana tentang 
orang, tempat wisata, 
dan bangunan 
bersejarah terkenal, 
sesuai dengan konteks 
penggunaannya. 
4.8. Menangkap makna 
dalam teks deskriptif  
lisan dan tulis 
sederhana.  
4.9. Menyunting teks 
deskriptif lisan dan 
tulis, sederhana, 
tentang orang, 
tempatwisata, 
danbangunanbersejara
hterkenal, dengan 
memperhatikan fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks. 
4.10. Menyusun teks 
deskriptif lisan dan 
tulis sederhana 
tentang orang, tempat 
tentang orang, 
tempat wisata, 
dan bangunan 
bersejarah 
terkenal 
Fungsi sosial  
Membanggaka
n, 
mengenalkan, 
mengidentifika
si, memuji, 
mengritik, 
mempromosik
an, dsb. 
Struktur text 
(1) Penyebutan 
nama orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal dan 
nama 
bagian-
beberapa contoh teks/ film tentang  
penggambaran orang, tempat 
wisata, dan bangunan bersejarah. 
• Siswa menirukan contoh  secara 
terbimbing. 
• Siswa belajar menemukan gagasan 
pokok, informasi rinci dan 
informasi tertentu dari teks 
Menanya 
• Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks 
deskripsi yang ada dalam bahasa 
Inggris, perbedaan teks dalam 
bahasa Inggris dengan yang ada 
dalam bahasa Indonesia 
• Siswa mempertanyakan gagasan 
pokok, informasi rinci dan 
informasi tertentu dari teks 
deskriptif  
Mengeksplorasi 
• Siswa secara kelompok 
membacakan teks deskriptif lain 
dari berbagai sumber dengan 
pengucapan, tekanan kata dan 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teks deskriptif 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
KINERJA (praktik) 
• Melakukan 
monolog tentang 
deskripsi orang, 
tempat wisata, 
bangunan 
bersejarah terkenal 
didepan kelas / 
berpasangan 
• Ketepatan dan 
kesesuaian 
dalammenggunaka
    18 JP VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
wisata, dan bangunan 
bersejarah terkenal, 
dengan 
memperhatikan 
tujuan, struktur teks, 
dan unsur kebahasaan, 
secara benar dan 
sesuai dengan 
konteks. 
. 
 
bagiannya 
yang dipilih 
untuk 
dideskripsik
an 
(2) Penyebutan 
sifat orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal dan 
bagiannya, 
dan  
(3) Penyebutan 
tindakan 
dari atau 
terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal. 
yang semuanya 
sesuai dengan 
fungsi sosial 
intonasi yang tepat 
• Siswa berpasangan menemukan 
gagasan pokok, informasi rinci dan 
informasi tertentu serta fungsi sosial 
dari teks deskripsi yang 
dibaca/didengar. 
• Siswa menyunting teks deskripsi 
yang diberikan guru dari segi 
struktur dan kebahasaan 
• Berkelompok, siswa 
menggambarkan tempat wisata lain 
dalam konteks penyampaian 
informasi yang wajar terkait dengan 
tujuan yang hendak dicapai dari 
model yang dipelajari 
Mengasosiasi 
• Dalam kerja kelompok terbimbing 
siswa  menganalisis dengan 
membandingkan berbagai teks 
yang menggambarkan orang, 
tempat wisata, bangunanan 
bersejarah terkenal dengan fokus 
pada  struktur teks, dan unsur 
kebahasaan. 
• Siswa mengelompokkan teks 
n struktur teks  dan 
unsur kebahasaan 
dalam membuat 
teks deskriptif  
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Perilaku tanggung 
jawab, peduli, 
kerjasama, dan 
cinta damai, dalam 
melaksanakan 
Komunikasi 
• Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks 
deskriptif 
• Kesungguhan 
siswa dalam proses 
pembelajaran 
dalam setiap 
tahapan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
yang hendak 
dicapai. 
Unsur 
kebahasaan 
(1) Kata benda 
yang terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
(2) Kata sifat 
yang terkait 
dengan 
orang, 
tempat 
wisata, dan 
bangunan 
bersejarah 
terkenal 
(3) Ejaan dan 
tulisan 
tangan dan c 
etak yang 
jelas dan 
deskripsi sesuai dengan fungsi 
sosialnya. 
• Siswa memperoleh balikan 
(feedback) dari  guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.  
Mengomunikasikan 
• Berkelompok, siswa menyusun teks 
deskripsi tentang orang/ tempat 
wisata/ bangunan bersejarah sesuai 
dengan fungsi sosial  tujuan, 
struktur dan unsur kebahasaannya  
• Siswa menyunting deskripsi yang 
dibuat teman. 
• Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading. 
• Siswa membuat kliping deskripsi 
tentang orang, tempat wisata atau 
bangunan bersejarah yang mereka 
sukai. 
• Siswa membuat laporan evaluasi 
diri secara tertulis tentang 
pengalaman dalam menggambarkan 
tempat wisata dan bangunan 
• Ketepatan dan 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
Portofolio 
• Kumpulan catatan 
kemajuan belajar 
berupa catatan 
atau rekaman 
monolog teks 
deskriptif. 
• Kumpulan karya 
siswa yang 
mendukung proses 
penulisan teks 
diskriptif berupa: 
draft, revisi, 
editing sampai 
hasil terbaik untuk 
dipublikasi  
• Kumpulan hasil 
tes dan latihan. 
• Catatan penilaian 
diri dan penilaian 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
rapi 
(4) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempresent
asikan 
secara lisan.  
(5) Rujukan 
kata 
Topik 
   Keteladanan 
tentang 
perilaku 
toleran, 
kewirausahaan, 
nasionalisme, 
percaya diri.  
 
termasuk menyebutkan dukungan 
dan kendala yang dialami. 
• Siswa dapat menggunakan 
‘learning journal’  
 
 
sejawat, berupa 
komentar atau cara 
penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
• Bentuk: diary, 
jurnal, format 
khusus,  komentar, 
atau bentuk 
penilaian lain 
 
 
 
 
 
3.8. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
dari teks 
Teks tulis 
berbentuk 
announcement 
Mengamati 
• Siswa mendengarkan/membaca 
teks announcement dari berbagai 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
      4 JP • Audio CD/ 
VCD/DVD 
• SUARA 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
pemberitahuan 
(announcement), sesuai 
dengan konteks 
penggunaannya. 
4.11. Menangkap makna 
pemberitahuan 
(announcement). 
4.12. Menyusun teks tulis 
pemberitahuan 
(announcement), 
sangat pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
(pemberitahua
n) 
Fungsi sosial 
Memberikan 
informasi 
dengan atau 
tanpa perintah 
atau petunjuk 
yang harus 
diikuti, untuk 
memperlancar 
informasi 
antara guru, 
siswa, kepala 
sekolah, dan 
staf 
administrasi 
Struktur Teks 
Ungkapan 
yang lazim 
digunakan 
dalam teks 
announcement 
sumber dengan memperhatikan 
fungsi sosial, struktur teks, unsur 
kebahasaan, maupun format 
penyampaian/penulisannya. 
• Siswa mencoba menirukan 
pengucapannya dan  menuliskan 
teks yang digunakan. 
• Siswa belajar membaca cepat 
untuk mendapat gambaran umum 
dari teks melalui proses skimming 
dan scanning untuk mendapatkan 
informasi khusus. 
 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan berbagai 
tekspemberitahuan dalam bahasa 
Inggris, perbedaan teks 
pemberitahuan dengan yang ada 
dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
• Kelengkapan dan 
keruntutan struktur 
teksannouncement 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
Cara Penilaian 
KINERJA (praktik) 
• Melakukan 
monolog dalam 
bentuk 
pemberitahuan 
(announcement) 
didepan kelas  
• Ketepatan dan 
kesesuaian dalam 
menggunakan 
struktur teks dan 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
di media 
massa maupun 
di internet, 
secara urut dan 
runtut. 
Unsur 
kebahasaan 
Kosa kata , 
tata bahasa, 
ucapan, 
rujukan kata, 
tekanan kata, 
intonasi, ejaan, 
dan tanda baca 
yang tepat, 
dengan 
pengucapan 
yang lancar 
dan penulisan 
dengan tulisan 
tangan atau 
cetak yang 
jelas dan rapi 
• Mengeksplorasi 
• Siswa mencari teks lain untuk 
mendengarkan/membaca teks 
announcement dengan strategi 
yang digunakan dari berbagai 
sumber. 
• Siswa berlatih membaca teks 
announcement dengan strategi 
yang digunakan bersama teman 
• Siswa berlatih membuat teks 
announcement dalam kerja 
kelompok 
Mengasosiasi 
• Siswa menganalisis teks 
announcement dengan 
memperhatikan format 
penulisannya melalui strategi yang 
digunakan.  
• Siswa membandingkan teks 
announcement yang 
didengar/dibacakan dari guru 
dengan yang dipelajari dari 
berbagai sumber lain. 
• Secara berkelompok siswa 
unsur kebahasaan 
dalam  teks 
pemberitahuan 
(announcement) 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• kesantunan saat 
melakukan 
tindakan 
komunikasi 
• perilaku tanggung 
jawab, 
peduli, kerjasama, 
dan cintadamai,  
dalam 
melaksanakan 
komunikasi  
• Kesungguhan 
siswa dalam proses 
pembelajaran di 
setiap tahapan 
• Ketepatan dan 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
Multimedia: 
Layout, 
dekorasi, yang 
membuat 
tampilan teks 
lebih menarik 
 
mendiskusikan teks 
announcementyang mereka 
temukan dari sumber lain. 
• Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang fungsi sosial dan unsur 
kebahasaan yang sampaikan dalam 
kerja kelompok.  
Mengomunikasikan 
• Siswa menyampaikan 
pemberitahuan secara tertulis 
dengan memperhatikan fungsi 
sosial, struktur, dan unsur 
kebahasaan yang benar dan sesuai 
dengan konteks 
• Membuat jurnal belajar (learning 
journal) 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
Portofolio 
• Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog 
teks pemberitahuan 
• Kumpulan karya 
siswa yang 
mendukung proses 
penulisan teks 
pemberitahuan 
berupa: draft, 
revisi, editing 
sampai hasil 
terbaik untuk 
dipublikasi  
• Kumpulan hasil tes 
dan latihan. 
Penilaian Diri  
Bentuk: jurnal belajar 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
3.9. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
pada teks recount 
sederhana tentang 
pengalaman/kejadian/
peristiwa, sesuai 
dengan konteks 
penggunaannya. 
4.13. Menangkap makna 
dalam teks recount 
lisan dan tulis 
sederhana. 
4.14. Menyusun teks 
recount lisan dan 
tulis sederhana 
tentang pengalaman/ 
kegiatan/kejadian/pe
ristiwa, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
secara benar dan 
sesuai dengan 
konteks 
 Teks recount 
lisan dan tulis, 
sederhana, 
tentang 
pengalaman 
/kegiatan/ 
kejadian/peristi
wa. 
Fungsi sosial 
Meneladani, 
membanggaka
n,  bertindak 
teratur, teliti 
dan disiplin, 
melaporkan. 
Struktur  
a. Menyebutka
n tindakan/ 
peristiwa/kej
adian secara 
umum 
b. Menyebutka
n urutan 
Mengamati 
• Siswa menyimak berbagai contoh 
teks recount  tentang 
pengalaman/kegiatan/kejadianb/per
istiwa yang diberikan/ 
diperdengarkan guru   
• Siswa mengamati fungsi sosial, 
struktur dan unsur kebahasaannya 
• Siswa belajar menentukan gagasan 
pokok, informasi rinci dan 
informasi tertentu dari teks recount 
Menanya 
• Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan berbagai teks  
tentang 
pengalaman/kejadian/peristiwa 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa 
Inggris dengan yang ada dalam 
bahasa Indonesia,. 
• Siswa mempertanyakan mengenai 
gagasan pokok  informasi rinci dan 
informasi tertentu dalam recount 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan 
keruntutan struktur 
teks recount 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian 
formatpenulisan/ 
penyampaian 
Cara Penilaian 
KINERJA (praktik) 
• Melakukan 
monolog dalam 
bentuk recount 
dalam kelompok / 
berpasangan/ 
didepan kelas  
• Ketepatan dan 
    14 JP • Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
tindakan/ 
kejadian/peri
stiwa secara 
kronologis, 
dan runtut 
c. Jika perlu, 
ada 
kesimpulan 
umum. 
Unsur 
kebahasaan 
(1) Kata-kata 
terkait 
dengan 
perjuangan 
hidup, 
profesionali
sme dalam 
bekerja, 
kejadian/per
istiwa yang 
sedang 
banyak 
dibicarakan. 
(2) Penyebutan 
kata benda 
Mengeksplorasi 
• Siswa mencari beberapa text 
recount dari berbagai sumber.  
• Siswa berlatih menemukan gagasan 
pokok, informasi rinci dan 
informasi tertentu dari teks 
• Siswa membacakan teks recount 
kepada teman dengan 
menggunakan unsur kebahasaan 
yang tepat 
• Siswa berlatih menysun kalimat-
kalimat yang diberikan menjadi 
text recount. 
• Siswa secara berkelompok 
menuliskan /menyalin teks recount 
lisan dan tulis, sederhana, tentang 
pengalaman/kegiatan/ 
kejadian/peristiwa dengan 
memperhatikan fungsi sosial, 
struktur, dan unsur kebahasaan 
dengan runtut 
Mengasosiasi 
• Secara berpasangan siswa saling 
kesesuaian dalam 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam  teks 
recount 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• kesantunan saat 
melakukan 
tindakan 
• perilaku tanggung 
jawab, 
 peduli, kerjasama, 
dan cinta damai,  
dalammelaksanaka
n komunikasi  
• Kesungguhan 
siswa dalam proses 
pembelajaran di 
setiap tahapan 
• Ketepatan dan 
kesesuaian 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
(3) Ejaan dan 
tulisan 
tangan dan c 
etak yang 
jelas dan 
rapi 
(4) Ucapan, 
tekanan 
kata, 
intonasi, 
ketika 
mempresent
asikan 
secara lisan  
(5)  Rujukan 
kata  
Topik 
Keteladanan 
tentang 
perilaku 
kewirausahaan
, daya juang, 
percaya diri, 
tanggung 
jawab, disiplin. 
menganalisis teksrecounttulis 
dengan fokus pada fungsi sosial, 
struktur, dan unsur kebahasaan. 
• Siswa mendiskusikan gagasan 
pokok, informasi rinci dan 
informasi tertentu dari teks. 
• Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
 
Mengomunikasikan 
• Siswa membuat teks recount 
sederhana tentang keteladanan 
dengan memperhatikan fungsi 
sosial, struktur dan unsur 
kebahasaannya. 
• Siswa mempresentasikannya di 
kelas 
• Siswa membuat kliping  teks 
recount dengan menyalin dari 
menggunakan 
strategi dalam 
membaca 
Portofolio 
• Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog 
teks recount. 
• Kumpulan karya 
siswa yang 
mendukung proses 
penulisan teks 
recount berupa: 
draft, revisi, 
editing sampai 
hasil terbaik untuk 
dipublikasi  
• Kumpulan hasil tes 
dan latihan. 
• Catatan atau 
rekaman penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
beberapa sumber. 
• Siswa membuat jurnal belajar 
(learning journal) 
 
Penilaian Diri dan 
Penilaian Sejawat 
• Bentuk: diary, 
jurnal, format 
khusus,  komentar, 
atau bentuk 
penilaian lain 
• Siswa diberikan 
pelatihan sebelum 
dituntut untuk 
melaksanakannya. 
 
3.9. Menganalisis fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan pada 
teks naratif 
sederhana berbentuk 
legenda rakyat, 
sesuai dengan 
konteks 
penggunaannya. 
 
Teks naratif 
lisan dan tulis 
berbentuk 
legenda 
sederhana. 
Fungsi sosial 
Meneladani 
nilai-nilai 
moral, cinta 
tanah air, 
Mengamati 
• Siswa menyimak berbagai contoh 
teks legenda  yang diberikan/ 
diperdengarkan guru  
• Siswa mengamati fungsi sosial, 
struktur dan unsur kebahasaannya  
• Siswa mengamati keteladanan dari 
cerita legenda 
• Siswa belajar menemukan gagasan 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan  
keruntutan struktur 
teks naratif 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
    12 JP • Audio CD/ 
VCD/DVD 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
4.15.  Menangkap makna 
teks naratif lisan dan 
tulis berbentuk 
legenda, sederhana  
menghargai 
budaya lain. 
Struktur  
a. Pengenalan 
tokoh dan 
setting 
b. Komplikasi 
terhadap 
tokoh 
utama 
c. Solusi dan 
akhir cerita 
Unsur 
kebahasaan 
(1) Kata-kata 
terkait  
karakter, 
watak, dan 
setting 
dalam 
legenda 
(2) Modal 
auxiliary 
verbs.  
utama, informasi rinci dan 
informasi tertentu dari teks legenda  
Menanya 
• Dengan bimbingan dan arahan 
guru, siswa mempertanyakan 
antara lain perbedaan antar 
berbagai teks naratif yang ada 
dalam bahasa Inggris, perbedaan 
teks dalam bahasa Inggris dengan 
yang ada dalam bahasa Indonesia. 
• Siswa mempertanyakan gagasan 
utama, informasi rinci dan 
informasi tertentu 
Mengeksplorasi 
• Siswa membaca beberapa text 
legenda dari berbagai sumber.  
• Siswa berlatih menemukan gagasan 
utama, informasi rinci dan 
informasi tertentu  
• Siswa melengkapi rumpang dari 
beeberapa teks legenda sederhana 
• Siswa secara berkelompok 
menuliskan /menyalin teks recount 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
KINERJA (praktik) 
• Melakukan 
monolog dalam 
bentuk teks naratif 
dalam kelompok / 
berpasangan/ 
didepan kelas  
• Menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam teks naratif 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
• Berperilaku 
tanggung jawab, 
peduli, kerjasama, 
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Alokasi 
Waktu 
Sumber 
Belajar 
(4) Ejaan dan 
tulisan 
tangan dan c 
etak yang 
jelas dan 
rapi 
(5) Ucapan, 
tekanan kata, 
intonasi, 
ketika 
mempresent
asikan secara 
lisan 
(6) Rujukan 
kata  
Topik 
Keteladanan 
tentang perilaku 
dan nilai-nilai 
luhur dan 
budaya. 
 
dengan memperhatikan fungsi 
sosial, struktur, dan unsur 
kebahasaan dengan runtut 
• Siswa membacakan teks recount 
kepada teman dengan 
menggunakan unsur kebahasaan 
yang tepat 
Mengasosiasi 
• Secara berpasangan siswa  
menganalisis beberapa teks legenda 
dengan fokus pada fungsi sosial, 
struktur, dan unsur kebahasaan 
• Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang hasil analisis yang 
disampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
• Siswa menyampaikan informasi 
fungsi social, struktur, dan unsur 
kebahasanyang ditemukan setelah 
membaca teks legenda. 
dan cinta damai, 
dalam melakukan 
Komunikasi 
• Ketepatan dan 
kesesuaian 
menggunakan 
strategi       dalam 
membaca 
• Kesungguhan 
siswa dalam proses 
pembelajaran di 
setiap tahapan 
• Ketepatan dan 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
 
Portofolio 
• Kumpulan catatan 
kemajuan belajar 
berupa catatan atau 
rekaman monolog 
teks naratif 
• Kumpulan karya 
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian 
Alokasi 
Waktu 
Sumber 
Belajar 
• Siswa menceritakan kembali teks 
legenda sederhana yang dibaca 
dengan memperhatikan fungsi 
sosial, struktur dan unsur 
kebahasaannya. 
• Siswa membuat kliping  teks 
legenda dengan menyalin dan 
beberapa sumber. 
• Siswa membuat ‘learning journal’  
siswa yang 
mendukung proses 
penulisan teks 
naratif berupa: 
draft, revisi, 
editing sampai 
hasil terbaik untuk 
dipublikasi  
• Kumpulan hasil tes 
dan latihan. 
• Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
3.11. Menyebutkan fungsi 
sosial dan unsur 
kebahasaan dalam 
lagu. 
Lagu 
sederhana 
Fungsi sosial  
Mengamati 
• Siswa mendengarkan/membaca 
beberapa lirik lagu berbahasa Inggris 
Kriteria penilaian: 
• Pencapaian fungsi 
sosial 
• Kelengkapan dan  
     4 JP • Audio CD/ 
VCD/DVD 
• www.youtu
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Alokasi 
Waktu 
Sumber 
Belajar 
4.16.Menangkap makna 
lagu sederhana. 
Menghibur, 
mengungkapka
n perasaan, 
mengajarkan 
pesan moral 
Unsur 
kebahasaan 
(1) Kata, 
ungkapan, 
dan tata 
bahasa dalam 
karya seni 
berbentuk 
lagu. 
(2) Ejaan dan 
tulisan 
tangan dan 
cetak yang 
jelas dan 
rapi. 
(3) Ucapan, 
tekanan kata, 
intonasi, 
ketika 
mempresenta
sikan secara 
dan menyalinnya 
• Siswa menirukan penguncapan 
dengan menyanyikan sesuai dengan 
lagu yang didengar 
Menanya 
• Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan pesan yang ada dalam 
lagu bahasa Inggris, perbedaan lagu 
dalam bahasa Inggris dengan yang 
ada dalam bahasa Indonesia. 
Mengeksplorasi 
• Siswa membacakan lirik lagu yang 
disalin kepada teman sebangku 
• Siswa menyanyikan lagu yang 
disalin dengan pengucapan dan 
tekanan kata yang tepat 
• Siswa berdiskusi tentang pesan lagu 
yang didengar 
Mengasosiasi 
• Secara individu siswa 
membandingkan pesan yang 
keruntutan struktur 
teks naratif 
• Ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan 
kata, intonasi, 
ejaan, dan tulisan 
tangan 
• Kesesuaian format 
penulisan/ 
penyampaian 
observasi:   
Penilaian untuk 
tujuan memberi 
balikan. Sasaran 
penilaian: 
- Perilaku tanggung 
jawab, peduli, 
kerjasama dan 
cinta damai dalam 
melaksanakan 
Komunikasi 
- Ketepatan dan 
kesesuaian dalam 
be 
• SUARA 
GURU 
• Koran/ 
majalah 
berbahasa 
Inggris 
• www.daily
english.co
m 
• http://ameri
canenglish.
state.gov/fil
es/ae/resour
ce_files 
• http://learn
english.brit
ishcouncil.
org/en/ 
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Alokasi 
Waktu 
Sumber 
Belajar 
lisan 
Topik 
Keteladanan 
tentang 
perilaku yang 
menginspirasi.  
terdapat dalam beberapa lagu yang 
dibaca/didengar 
• Siswa membuat kumpulan lagu- 
lagu yang bertema perdamaian 
dengan menyalin 
Mengomunikasikan 
•  Siswa melaporkan  kumpulan lagu 
favorit mereka yang sudah dianalis 
tentang pesan di dalam lagu-lagu 
tersebut 
• Antarsiswa melakukan penilaian 
terhadap kumpulan lagu yang 
dibuat.  
pengucapan dan 
penyalinan lirik 
lagu 
- Kesungguhan 
siswa dalam proses 
pembelajaran 
dalam setiap 
tahapan 
Portofolio 
• Kumpulan 
kemajuan siswa 
berupa kumpulan 
lagu yang disalin 
dengan tulisan 
tangan beserta 
kesan terhadap 
lagu 
• kumpulan hasil tes 
dan latihan. 
• Catatan penilaian 
diri dan penilaian 
sejawat, berupa 
komentar atau cara 
penilaian lainnya 
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